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ClintonClinton--Glen Gardner School DistrictGlen Gardner School District 
 

Mission 
The Clinton-Glen Gardner School District, a community who values traditions, nurtures and cultivates 
each child to be a compassionate, curious, and creative thinker entrusted and empowered to build and 
lead the future. 

Philosophy 
As a means of achieving College and Career Readiness, the English Language Arts Curriculum must 
define a vision of what it means to be a literate person in the twenty-first century.  The skills and 
understanding that students must demonstrate have wide applicability outside the classroom.  Students 
must undertake close, attentive reading that is at the heart of understanding and enjoying complex 
works of literature.  They habitually perform critical reading necessary to pick carefully through the 
staggering amount of information available today digitally and in print.  They actively seek the wide, 
deep, and thoughtful engagement with high-quality literary and informational texts that builds knowledge, 
enlarges experience, and broadens worldviews.  Students must demonstrate the cogent reasoning and 
use of evidence that is essential to deliberation and responsible citizenship.  In short, students must 
develop the skills in reading, writing, speaking, and listening that are the foundation for any creative and 
purposeful expression in language. 
A Balanced Literacy Program is the means through which this can be accomplished.  Such an 
instructional approach engages students in meaningful and purposeful reading and writing experiences 
on a regular basis.  These experiences are intended to honor the various stages and vast ranges in 
diversity of literacy development present in every classroom. 
 
At CPS our curriculum is aligned to The New Jersey Student Learning Standards for English.  
The New Jersey Learning Standards for English Language Arts (ELA) build on the best of 
existing standards and reflect the skills and knowledge students need to succeed in college, 
career, and life. 
 



	

The ELA Standards were revised in 2016, with the recommendations of teams of teachers, parents, 
administrators, supervisors and other stakeholders and reflect the strong beliefs that 

• Literature and informational (nonfiction) text are important for our students and should maintain 
their rightful place in our classrooms;  

• Background knowledge and motivation are critical to the success of students when learning to 
read and when accessing complex text;  

• Research by students provides the opportunity to learn more about a subject, but equally as 
important, provides students the opportunity to look beyond their research to questions left 
unanswered (new avenues for student research);  

• Using evidence remains a critical skill, interspersed throughout the standards, allowing students to 
ground their thinking in the work of authors and experts in literature and in the content areas;  

• Literacy must be recognized and guided in content areas so that students recognize the academic 
vocabulary, media representations, and power of language inherent in the work of scholars and 
experts, and  

• The importance of foundational skills in the early grades, as students learn to read, cannot be 
overstated and calls for targeted, sustained intervention at any point of struggle for a student.  

 
 
 
 
 

Balanced Literacy Approach 
Definition of Components 

READING 
Read Aloud 
Read Aloud is a planned instructional strategy that involves the teacher reading to the whole class or small groups of students each day 
for a specified period of time.  The teacher initiates discussion before the reading to activate prior knowledge and/or build background, 
and prompts students to make meaningful predictions.  The teacher reads the selection as a whole.  Discussion follows the reading, 
with attention given to aesthetic responses to literature, direct instruction of strategies that help develop reading comprehension, or the 
craft of writing (e.g., effective lead sentences, beginning/middle/end, using descriptive language).  Favorite texts, selected for special 
features, can be reread many times. 
 



	

Shared Reading 
Shared Reading is a planned instructional strategy that involves a teacher/expert reader introducing and reading an enlarged text, small 
selection, or a short passage, that each student can see (big book, overhead/SMART Board projection, charts).  Text is selected in 
order to demonstrate a specific strategy and provides each student the opportunity to participate and behave like a reader.  It creates a 
body of known texts that can be used for rereading, independent reading, as well as a resource for writing and word/vocabulary study.  
As with a Read Aloud, Shared Reading involves children in an enjoyable reading experience. 
 
 
 
 
 
 
 
Guided Reading (Grades K-4) 
Guided Reading is a planned instructional strategy in which the teacher works with a small group of children who are at a similar 
stage of reading development.  The teacher selects and introduces a new text and supports the students’ reading of the whole text 
(nonfiction, fiction, literary magazines, newspapers, science/social studies selected chapters/passages) by themselves, making teaching 
points during or after the reading.  Unlike Read Aloud and Shared Reading, Guided Reading provides the opportunity for teachers to 
teach and students to apply demonstrated strategies independently with leveled books. 
Word Work 
Word Work is a component of Guided Reading that may be pre-planned in some instances (in preparation to handle the text) or may 
be a result of the teacher’s observations of student’s reading during the Guided Reading lesson.  This is a structured opportunity for 
students to learn more about the way words work in isolation.  This experience should immediately be followed up with the chance to 
apply the learning in continuous text as a means to further generalize the learning. 
Literature Circles/Book Club Discussions  (Grades 5-8) 
Literature Circles/Book Club Discussions are implemented in the classroom to help students develop a deeper appreciation and 
understanding of literary texts.  During discussions students have the opportunity to share their personal responses about a piece of 
literature.  When used as an instructional strategy, the teacher must be presented as a member and facilitator of the Literature 
Circle/Book Club Discussion group.  The students and teacher will collaborate on assigned reading and meeting times and engage in 
in-depth discussions about the portion of the text read. 
 
 
 
 
 
 



	

 
 
Independent Reading 
Independent Reading is an instructional strategy that involves supporting and guiding students as they read independently.  Teachers 
help student choose books at their independent reading level through book talks and mini-lessons.  For example, teachers may guide 
students to choose a book in a particular genre, or teachers may use independent reading as a vehicle to analyze authors’ writing 
styles.  The goals of independent reading are the following: 

• to increase the time students read 
• to give students the opportunity to practice reading and use reading comprehension strategies 
• to enable students to manage and keep records of their reading 

 
Independent Reading is assessed through reading response journals and teacher/student conferences.  Small group instruction and 
book discussion groups may also be incorporated into this component. 
 



	

WRITING 
Modeled Writing 
Modeled Writing is a planned instructional strategy that involves the teacher modeling the writing process to the whole class or small 
groups of students.  Modeled Writing is a useful component of any writing workshop.  It can be used as a mini-lesson to teach a 
specific skill or strategy.  In this component the teacher controls the entire writing process while the students observe. 
 
Shared Writing 
Shared Writing is a planned instructional strategy in which the teacher models and demonstrates the process of putting children’s ideas 
into written language.  The teacher guides children to compose messages and acts as their scribe.  The message is reread many times.  
Teachers may use a combination of shared writing for children and interactive writing. 
Interactive Writing 
Interactive Writing is an instructional strategy that can be done in large or small groups.  It is the writing of a large-print piece, which 
can be a list, chart, book page or another form of writing.  There is a high level of teacher support.  All children participate in 
composing and constructing various aspects of the writing.  The teacher models and demonstrates the writing process but also involves 
individual children.  The teacher selects letters, words, or other writing actions (capitalization, punctuation, etc.) for individual 
children to do; the pen or marker is then shared.  The piece of writing is read many times by the group during the process (to provide 
insight into the thought process that occurs during writing). 
Guided Writing 
Guided Writing is the heart of the early writing program.  It occurs after students have had the opportunity to see writing demonstrated 
and in shared contexts.  It has students responding and thinking about their processes of composing text.  This type of writing may 
occur in small groups, whole class, or one-to-one in writing workshop.  Through conferences, the teacher is a facilitator who helps 
students discover what they want to say and how they want to say it.  Guided Writing uses demonstrations (mini-lessons) in selecting 
topics, drafting, revising, etc.  It empowers students to write and helps develop their ownership of the writing process. 
 
Independent Writing 
Independent Writing is an instructional strategy that involves supporting and guiding students as they write independently.  The 
student independently composes and writes using known words and constructs the spelling of unknown words.  Students know how to 
use the resources in the room (print rich environment, word wall, dictionaries, thesaurus) to help construct, revise, and edit their 
writing piece. 
 
Word Study 
Word Study is a student-centered approach to phonics, spelling, and vocabulary instruction that actively engages the learner in 
constructing concepts about the ways words work.  This is accomplished through the use of phonemic (sound), visual (look), semantic 
(meaning) linking, and research strategies.  Students are taught at their developmental level using activities that allow them to examine 
words for sound, pattern, and meaning relationships enabling them to develop strategies to apply in their own writing. 
 



	

Vocabulary 
Vocabulary instruction occurs in two basic forms:  receptive (vocabulary students understand when they hear) and expressive 
(vocabulary students use in speaking and writing).  In addition, vocabulary knowledge supports students’ abilities in listening and 
reading comprehension.  Vocabulary instruction assists in building students’ understanding of a wide range of words, giving them 
quick, fluent access to their meaning and usage. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

CLINTON-GLEN GARDNER CURRICULUM MAP 

CONTENT AREA:  English Language Arts GRADE: 3 UNIT #: 1 
UNIT NAME:  
Establishing a Literacy Community  
 

Trimester I September through December (approximately 60 days) 
 

# STUDENT LEARNING OBJECTIVES UNIT 1 CORRESPONDING 
CCSS 

1 
Ask and answer questions about fiction and non-fiction that can be supported with 
evidence both written and orally, offering elaboration and detail. 

RL.3.1; RI.3.1; 
SL.3.3  
 

2 
Recount stories, including fables, folktales, and myths from diverse cultures and 
determine the central message/theme, lesson, or moral and explain how it is 
revealed through key details in the text.   

RL.3.2 

3 Explain how key details in the text reveal central message, lesson, or moral. RL.3.2 

4 Explain how different aspects of a text’s illustrations contribute to what is conveyed 
by the words in a story (e.g., to create mood). 

RL.3.7 

5 Identify the main idea of a text and recount key details.  RI.3.2 
6 Provide an explanation of how key details support the main idea. RI.3.2 

7 
Apply information gained from illustrations (e.g., maps, photographs) and the 
words in the text to understand informational text (e.g., where, when, why, and 
how key events occur).  

RI.3.7 

8 Identify and know the meaning of the most common grade-level prefixes and 
suffixes (e.g. un-, re-, dis-, -er, -ful, -ly). 

RF.3.3 a  
 

9 Read grade-appropriate irregularly spelled words. RF.3.3.d 
10 Read grade-level text with purpose and understanding.  RF.3.4.a 

11 Read grade-level prose and poetry orally with accuracy, appropriate rate, and 
expression. RF.3.4.b 

12 Use context to confirm or self-correct word recognition and understanding, 
rereading as necessary. 

RF.3.4 .c 
 

13 Produce an organized piece of writing that introduces a topic or text.  W.3.1.a 
 



	

14 Produce an organized piece of writing that states an opinion and provides reasons 
supporting the opinion.  W.3.1.b 

15 Use linking words and phrases (e.g., because, therefore, since, for example) to 
connect opinion and reasons. W.3.1.c 

16 Produce an organized piece of writing that provides a concluding statement. W.3.1.d 
17 Produce a written narrative with an organized sequence of events.  W.3.3.a 

18 Use dialogue and descriptions of actions, thoughts, and feelings to develop 
experiences and events or show the response of characters to situations.   W.3.3.b 

19 Use temporal words and phrases to establish a situation and introduce a narrator 
and/or characters when writing narrative. W.3.3.c 

20 Provide a sense of closure to a written narrative based on real or imagined 
experiences or events. W.3.3.d 

21 With guidance and support, write a piece demonstrating development and 
organization appropriate to task and purpose. W.3.4 

22 With guidance and support, recognize and apply the steps of the writing process 
(planning, revising, and editing) to develop and strengthen writing as needed. W.3.5 

23 Ask and answer questions about information from a speaker, offering appropriate 
elaboration and detail.  SL.3.3 

24 Explain the function of nouns and pronouns in general and their functions in 
particular sentences.   

L.3.1.a 
 

25 Apply and use regular and irregular plural nouns correctly. L.3.1.b 

26 Use sentence-level context clues to determine the meaning of a word or phrase. L.3.4.a  
 

27 Use knowledge of a known affix added to a known word to determine the meaning 
of the new-formed word (e.g., heat/preheat). L.3.4.b 

28 Use a known root word as a clue to the meaning of an unknown word with the 
same root (e.g., company, companion).  L.3.4.c 

29 Use glossaries or beginning dictionaries, both print and digital, to determine or 
clarify the precise meaning of key words and phrases. L.3.4.d 

 



	

 
 

Code # Common Core State Standards  

RL.3.1 Ask and answer questions to demonstrate understanding of a text, and make relevant connections to 
demonstrate understanding of the text, referring explicitly to the text as the basis for the answers.   

RL.3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central 
message/theme, lesson, or moral and explain how it is revealed through key details in the text.   

RL.3.7 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story 
(e.g., create mood, emphasize aspects of a character or setting).  

RI.3.1 Ask and answer questions to demonstrate understanding of a text, and make relevant connections to 
demonstrate understanding of the text, referring explicitly to the text as the basis for the answers.  

RI.3.2 Determine the main idea of a text; recount the key details and explain how they support the main idea.  
RI.3.7 Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 

demonstrate understanding of the text (e.g., where, when, why, and how key events occur).  
RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words.   

a. Identify and know the meaning of the most common prefixes and derivational suffixes.  
d. Read grade-appropriate irregularly spelled words.   

RF.3.4 
 

Read with sufficient accuracy and fluency to support comprehension  
a. Read grade-level text with purpose and understanding.   
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression. 
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.3.1 
 

Write opinion pieces on topics or texts, supporting a point of view with reasons.   
a. Introduce the topic or text they are writing about, state an opinion, and create an organizational 
structure that lists reasons.   
b. Provide reasons that support the opinion.  
c. Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and 
reasons.  
d. Provide a conclusion  

 
 
 
W.3.3 Write narratives to develop real or imagined experiences or events using narrative technique, descriptive 

details, and clear event sequences. 
a. Establish a situation and introduce a narrator and/or characters; organize an event sequence that 



	

unfolds   naturally.   
b. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or 
show the response of characters to situations.   
c. Use temporal words and phrases to signal event order.   
d. Provide a sense of closure.   

W.3.4 With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose.  

W.3.5 
 

With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing.)  

SL.3.3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.  
L.3.1 Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking.   
a. Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their functions in 
particular sentences.    
b. Form and use regular and irregular plural nouns.  
c. Use abstract nouns (e.g., childhood).  

L.3.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing. 
a. Form and use possessives. 

L.3.4 

 

Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 
reading and content, choosing flexibly from a range of strategies. 
a. Use sentence-level context as a clue to the meaning of a word or phrase.  
b. Determine the meaning of the new word formed when a known affix is added to a known word (e.g., 
agreeable/ disagreeable, comfortable/uncomfortable, care/careless, heat/preheat).   
c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., 
company, companion).  
d. Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise 
meaning of key words and phrases.  

 
 
 
 
 
 
 

Differentiation/Accommodations/Modifications 



	

 
Special Education: Read and follow IEP/504.  Meet with CST case manager if additional guidance is needed. 
For Gifted: Encourage risk taking in crating their projects as opportunities to stretch skills during production.  Actively assess to 
identify student interests, learning preferences and the ability to work independently. 
At Risk:  Review specific accommodations for individual students in RTI folder.  If accommodations are not working, schedule 
meeting with RTI case manager to discus and refine/update strategies or refer student to RTI Committee 
ELL:  Meet with Mrs. Olczak to discuss specific accommodations based on student progress and placement on WIDA testing. 

*Please review appendix for extensive list of strategies for each subgroup. 
 
 
 

Assessment 
District Benchmark: District Benchmarks Link-It  
Formative Assessment:  Discussion, Teacher observation during Think Alouds and Choral and Echo Readings, Teacher 
conferences, story maps 
Summative Assessment:  End of Chapter quiz, end of unit dictations, DRA, Fundations end of Unit Assessment, 
Alternative Assessment: PBA based on student interest, literacy center activities, Writers’ Workshop Center Activities 
Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes 
During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 
 

 
Core instructional and Supplemental Materials 

 
Literacy by I. Fountas and G. Pinnell 
Mosaic of Thought by Keene and Zimmerman  
No More I’m Done: Fostering Independent Writing in the Primary Grades Jennifer Jacobson 
Read Alouds/Mentor texts 
Leveled Readers 
Classroom library 
Lucy Calkins, Units of Study 
Anchor Charts 
Big Books 
3-Minute Reading Assessment, Timothy V. Rasinski and Nancy Padak 



	

Growing Readers, by Kathy Collins 
Lessons in Comprehension, Frank Serafini 
Guided Reading, Fountas and Pinnell 
 
www.fcrr.org 
 
www.teacherspayteachers.com 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
http://www.wrsd.net/literacy/launch.cfm 
 
http://www.nationalgeographic.com/ngextremeexplorer/pdf/effectivepractices.pdf 
 
http://www.readingrockets.org/article/3479/ 
 
http://www.readinglady.com/mosaic/tools/Schema%20handout%20by%20Deb%20Smith.pdf 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
 

Interdisciplinary Connections 
 

Mentor texts and personal choice texts make interdisciplinary connections in math, science, social studies, technology and the arts. For example,  
Civics, Government and Human Rights: Human and Civil Rights Human rights are universal, inalienable, and interdependent claims 
that derive from the inherent worth of every individual. They are the birthright of every human being regardless of race, sex, 
nationality, ethnicity, language, religion, or any other status. Human rights include the right to life and liberty, freedom from slavery 
and torture, freedom of opinion and expression, the right to work and education, and many more. These universal rights are not 
granted by states or governments but are inherent to every person.  
 
• It is the responsibility of individuals and institutions at the state, national, and international levels to promote human rights. 
 • Individuals have the right to be safe and not to be bullied or discriminated against.  
 



	

• 6.1.5.CivicsCM.1: Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to 
the well-being of their community and country. • 6.1.5.CivicsCM.2: Use evidence from multiple sources to construct a claim about 
how selfdiscipline and civility contribute to the common good. • 6.1.5.CivicsCM.3: Identify the types of behaviors that promote 
collaboration and problem solving with others who have different perspectives. • 6.1.5.CivicsCM.4: Examine the responsibilities of 
differing positions of authority and identify criteria that are likely to make leaders qualified for those positions. • 6.1.5.CivicsCM.5: 
Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society. • 
6.1.5.CivicsCM.6: Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' 
participation. 

 
 
 

21st Century Skills (The ones that apply for this unit are in bold) 
1. Creativity & Innovation  
2. Critical Thinking & Problem Solving  
3. Communication & Collaboration  
4. Media Literacy  
5. Information Literacy  
6. Information, Communication & Technology            

 
 
 
 

21st Century Themes (The ones that apply for this unit are in bold) 
1. Global Awareness  
2. Financial, Economic, Business and Entrepreneurial Literacy  
3. Civic Literacy  
4. Health Literacy  
5. Environmental Literacy 

 
 
 

 
 

Career Ready Practices and Career Education & Career Exploration 
Students learn about different careers through role playing different aspects of Reader’s and Writer’s Workshp: 
Publisher, Writer, Editor, and through Reader’s Theatre acting out the careers of different characters in their 
fictional texts and non-fiction articles. 

 
CRP.K-12.CRP2 Apply appropriate academic and technical skills.  
CRP.K-12.CRP4 Communicate clearly and effectively and with reason.  



	

CRP.K-12.CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP.K-12.CRP1 Act as a responsible and contributing citizen and employee.  
 
9.2.4.A.1  
Identify reasons why people work, different types of work, and how work can help a person achieve personal and professional goals.    
9.2.4.A.2  
Identify various life roles and civic and work-related activities in the school, home, and community.  
9.2.4.A.3  
Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.  
9.2.4.A.4  
Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career success.    
 

 
 

Technology Infusion: Students are able to understand and use technology systems  
 

 
TECH.8.1.5.A.CS1 Understand and use technology systems  
TECH.8.1.5.A Technology Operations and Concepts: Students demonstrate a sound understanding of technology concepts, systems 
and operations.  
TECH.8.1.5.B.CS2 Create original works as a means of personal or group expression.  
TECH.8.1.5.A.2 Format a document using a word processing application to enhance text and include graphics, symbols and/or 
pictures. TECH.8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. TECH.8.1.5.A.CS2 Select and use applications effectively and productively.  
TECH.8.1.5.D.CS1 Advocate and practice safe, legal, and responsible use of information and technology.  

 
Students will interact with the SmartBoards, Chromebooks, and Document Camera. 
 
Internet, Web Quests, content-related websites, wireless laptop computers, computer laboratory, classroom computers, and daily interaction with SMART 
Boards, CDs, DVDs, webinars, video streaming, and podcasting, Utilize programs on the IPad. Watch and interact with letter sound videos. 
Observe and engage with SchoolTube videos. Use of books on tape and listening center. Use of Shutterfly, Share Site. Creation and publication of class created 
books. 
 
 
 
 
 

Holocaust Commission Mandate and Amistad Mandate 
 



	

New Jersey Commission on Holocaust  Mandate:Universal Design for Learning – Teaching About 
the Holocaust/Genocide, Prejudice & Bullying Using UDL Lesson Title: From Friend to Upstander: Stand up and 
Make a Difference!  This lesson provides guidelines that can be used with multiple books.  The K-4 Curriculum Guiding 
Caring Makes a Difference by the NJ Commission on Holocaust Education (See Appendix). 
 
 
Selections from Amistad Commission Literacy Components for Primary Grades 
Amistad Web Based Curriculum Resources http://www.njamistadcurriculum.net/ 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



	

 
Grade 3 

 English Language Arts 
 

Scope and Sequence 
Quarter I 

Writing      
 
A Community of Writers /Writing Narratives 
1. Discuss, model and practice writing routines/procedures 
2. Provide teacher led, group, and independent writing activities 
3. Establish writing goals 
4. Discuss how printed material can be organized 
5. Provide varied experiences to generate ideas for writing 
6. Model how to edit, revise, and use feedback 
7. Demonstrate how to publish and share writing 
8. Use mentor texts to highlight techniques of good narrative writing 
9. Model how to focus on a moment/experience and establish 

characters/narrator 
10. Demonstrate and practice using transition words 
11. Demonstrate and practice using dialogue to show character’s 

feelings/emotions 
12. Demonstrate and practice sequencing events 
13. Demonstrate and practice writing a concluding sentence 
 
Writing Focus: Personal Narrative 
Publish a personal narrative using prewriting strategies, sequenced 
events, transition words, dialogue, concluding statement, 
revising/editing/publishing techniques.  

Reading      
 
A Community of Readers 
1. Establish routines for choosing books and identify habits of good 

readers 
2. Establish reading goals 
3. Recognize that printed material can be organized in various ways 
4. Identify/model good listening techniques 
5. Develop respect for individual opinions 
6. Demonstrate techniques for responding to text orally 
 
Strategies for Reading 
1. Mini-lessons on components of fluency: rate, accuracy and 

expression 
2. Mini lessons on text-to-self connections and predicting strategies 
3. Emphasize using (visual) letter-sound information and pictures 
4. Continued practice of reading high frequency words for automaticity 
5. Emphasize rereading to self-correct and check understanding 
6. Emphasize reading with purpose and understanding 

Word Study 
 
1. Prefixes (e.g. un-, re-, dis-) 
2. Exposure to spelling patterns 
3. Exposure to irregularly spelled words 
4. Use conventional spelling of high frequency words 
5. Use knowledge of prefix added to a known word to determine the 

meaning of the new word formed (e.g., heat/preheat) 
6. Use a known root word as a clue to the meaning of an unknown 

word with the same root (e.g., company, companion) 
7. Use glossaries or beginning dictionaries 

Reading Literature: Comprehension of Fictional Literary Text 
 
1. Ask/answer questions supported by evidence/details both written 

and orally, offering elaborations and detail 
2. Use prior knowledge/experience to understand text 
3. Use text elements and structures for comprehension 
4. Determine message/lesson/moral 
5. Explain how illustrations contribute to mood 
6. Describe characters in a story 
7. Describe how characters’ actions contribute to sequence of events 
8. Read with fluency and comprehension 
9. Participate in discussions about literature 



	

10. Use strategy of referring back to the text as the basis for answers 
Grammar and Usage  
 
1. Explain function of nouns and pronouns 
2. Use regular/irregular plural nouns correctly 
3. Form and use possessives 
4. Use commas and quotation marks in dialogue 
5. Capitalize appropriate words in titles 
 
 
 

Reading Informational Text 
 
1. Mask/answer questions supported by evidence/details both written 

and orally, offering elaborations and detail 
2. Identify characteristics of informational text 
3. Identify the main idea of text and recount details 
4. Provide an explanation of how key details support main idea 
5. Use words/illustrations to understand informational text 
6. Read and comprehend a variety of informational text 
7. Participate in discussions about informational text 
8. Determine meanings of new words 

Handwriting 
 
Cursive - On-going 
 

 

 



	

 
 

Establishing a Literacy Community 
 
 

Reading Writing Word Work 
Daily 

Read Aloud  

Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  

Partner Reading/Independent 
Reading using leveled library 

Guided Reading: Lower levels seen 
every day 

Sharing 

 

 

 

 

Week 1 

DRAS Administered 

Anchor Read Aloud:  Interrupting 
Chicken by David Ezra Stein 
 
Anchor Read Aloud:  Miss Nelson is 

Daily 

Mini Lesson using mentor text 

Teacher Modeling 

Interactive Writing 

Independent Writing 

Author’s Chair 

Standards: W.03.03, W.03.04, W.03.05, 
W.03.06, W.03.08, W.03.10, L.03.02, 
L.03.03, L.03.06 

 

*All Red Items are in google drive folder – 
3rd Grade Writing Curriculum Documents 

 

Week 1 

Fall Narrative Writing Assessment 
 
Anchor Read Aloud:  How I Spent My 
Summer Vacation by Mark Teague 
 
Fireflies by Julie Brinckloe 
 

Assessment: DSA 
 

1. Exposure to spelling patterns 
2. Exposure to irregularly spelled 

words 
3. Use conventional spelling of 

high frequency words 
4. Use a known root word as a 

clue to the meaning of an 
unknown word with the same 
root (e.g., company, 
companion) 

5. Use glossaries or beginning 
dictionaries 

 
 
 
 
 
Grammar and Usage  
 

1. Review Nouns and Verbs 
(Lesson with Miss Nelson is 
Missing) 

2. Introduce prepositions and 
prepositional phrases 

3. Explain function of 
subjects/predicates 

4. Identify subjects / predicates 
5. Introduce pronoun 



	

Missing by Harry Allard and James 
Marshall 
 
 
Instructional Focus:   

1. Establish Expectations and 
Routines 

2. Set up Reader’s Notebooks 
3. I-PICK – choosing the just 

right books 
4. Building Stamina – Silent 

Sustained Reading 
 
Evidence of Learning: 

Class discussion surrounding read 
aloud and reading workshop 
routines. 
Observation of student reading 
behaviors and routines. 
 
 

 

 

Week 2 

Anchor Read Aloud:  A Bad Case of 
the Stripes by David Shannon 
 
Instructional Focus: 

Use questioning for deeper 
understanding (Stop and Jot) – 
explore unanswered questions - 

Instructional Focus: 
1. Understand writing routines 

(expectations during instruction and 
independent work) and tools (paper, 
folders, pencils, erasers). 

2. Set up writer’s notebook 
3. Introduce small moments – 

watermelon/seeds example. 
http://www.scholastic.com/teachers/
top-teaching/2013/01/planning-
small-moment-stories 

4. Seed Anchor Charts 
5. Show, Not Tell Lesson  
6. Generate ideas for writing/capturing 

story ideas. 
 
Evidence of Learning: 

Daily writing looking for evidence of quality 
writing and mechanics.  
List of topics for story ideas.  
Effective use of time during writing. 
 

Week 2 

Anchor Read Aloud: Thank You, Mr. Falker 
by Patricia Polacco 
Anchor Read Aloud:  Come on Rain by 
Karen Hesse 
 
Instructional Focus: 

Why do writers write? 

Understand writing routines (expectations 
during instruction and independent work) 
and tools (paper, folders, pencils, erasers). 

6. Explore pronoun-antecedent 
agreement 

7. Form and use regular and 
irregular verbs 

8. Use coordinating and 
subordinating conjunctions 



	

debate, infer, research, mystery.  

Explain how illustrations contribute to 
mood. 

Use text elements and structures for 
comprehension. 

Evidence of Learning: 

Written response in reading log/rate 
book. 
 
Class discussion surrounding read 
aloud. 

 

 

 

Week 3 

Anchor Read Aloud:  Stand Tall 
Molly Lou Melon by Patty Lovell 
 
Novel: Muggie Maggie by Beverly 
Cleary 

Instructional Focus: 

Monitoring Comprehension: identifies 
ways readers keep track of their 
thinking and monitor their 
understanding as they read 
 
Activate and connect: alerts students 

 
Generate ideas for writing/capturing story 
ideas. 
 
Personal Narrative Small Moments – 
Centered around a person that matters to 
author 
 
Evidence of Learning: 

Daily writing looking for evidence of quality 
writing and mechanics. 

Utilize list of topics for story ideas. 

Effective use of time during writing. 
 

Week 3 

Anchor Read Aloud:  Wilfred Gordon 
McDonald Partridge by Mem Fox 
 
Instructional Focus: 
 
Understand writing routines (expectations 
during instruction and independent work) 
and tools (paper, folders, pencils, erasers). 
 
Generate ideas for writing/capturing story 
ideas. 
 
Personal Narrative Small Moments – 
Centered around an object that matters to 
author 
 



	

to the impact background knowledge 
has on their learning and supports 
them to connect the new to the 
known 
 
Describe how characters’ actions 
contribute to sequence of events. 
 
Identify character traits, feelings and 
motivations. 
 
Describe characters in a story. 
 
Evidence of Learning: 

Exit Slips/Post it work (written or 
drawn as appropriate. 
Post its in books reflecting lessons 
teaching points. 
Class discussion surrounding read 
aloud. 

Week 4 

Anchor Read Aloud: Novel: Muggie 
Maggie by Beverly Cleary 

Instructional Focus: 

Ask/answer questions supported by 
evidence/details both written and 
orally offering elaborations and 
detail. 

Focus on restating questions and 
referring back to text. 

Use Narrative Examples to discuss 
 
Begin to add emotions/feelings to small 
moments – Emotions / Feelings for student 
notebook 
 
Building Writing Stamina 
 
Evidence of Learning: 
 
Stretching out a small moment. 
Include a beginning, middle, and end in 
plans. 
Use words and phrases to show order of 
events. 
Work with partners by sharing writing and 
goals. 
Effective use of time during writing. 
 

 

 

Week 4 

Anchor Read Aloud: ShortCut by Donald 
Crews 

Instructional Focus: 
 
Model how to prewrite using draft packs 
(five points listing on fingers) 
 
Begin drafting small moment 
 



	

 

Evidence of Learning: 

Written predictions. 
 
RACE Questions 
 
Class discussion surrounding read 
aloud. 

Week 5 

Anchor Read Aloud: Novel: Muggie 
Maggie by Beverly Cleary 

Instructional Focus: 

Ask/answer questions supported by 
evidence/details both written and 
orally offering elaborations and 
detail. 

 

Evidence of Learning: 

Written predictions. 
 
RACE Questions 
 
Class discussion surrounding read 
aloud. 
 

Week 6 

Anchor Read Aloud:  A Wednesday 

Crafting Leads with dialogue or action lead 
 
Evidence of Learning: 
 
Completed pre-write 
 
Include a beginning, middle, and end in 
writing. 
 
Use words and phrases to show order of 
events.  
 
Work with partners by sharing writing and 
goals. 
 
Effective use of time during writing. 
 

 

Week 5 

Anchor Read Aloud: Junkyard Wonders by 
Patricia Polacco 
 
Instructional Focus: 
 
Model how to focus on a 
moment/experience and establish 
feelings/emotions. 
 
Continue drafting, including snapshots in 
writing in order to include sensory details. 
 
Draft the ending of a narrative that 
provides closure and insight as to why the 



	

Surprise by Eve Bunting  
 

Instructional Focus: 

Making predictions 

Analyzing leads and transitions 

Use prior knowledge/experience to 
understand text. 

Use text elements and structures for 
comprehension. 

Evidence of Learning: 

Written response in reading log/rate 
book. 
 
Class discussion surrounding read 
aloud. 
 

Week 7 

Anchor Read Aloud: Rotten Teeth by 
Laura Simms 

Instructional Focus: 

Identify the main idea of text and 
recount details. 

Provide an explanation of how key 
details support main idea. 

event is memorable. 
 
Evidence of Learning: 
 
Daily writing with evidence of quality 
writing and mechanics. 
 
Effective use of time during writing. 
 
Completed draft. 
 

 

Week 6 

Anchor Read Aloud:  “Let’s Get a Pup” 
said Kate by Bob Graham 
 
The Mystery of the Missing Socks – 
Scholastic Grammar Tales  
 
 
Instructional Focus: 
 
Begin to revise personal narratives by 
adding dialogue to move the story forward 
and reveal character 
 
Add transition words or phrases to help 
move the story forward and help sequence 
information 
 
Evidence of Learning: 
 
Check for including a beginning, middle, 



	

Evidence of Learning: 

Written response in reading log/rate 
book. 
 
Class discussion surrounding read 
aloud. 
 

 

and end in writing. 
 
Use words and phrases to show order of 
events. Add transitions. 
 
Work with partners by sharing writing and 
goals. 
 
Effective use of time during writing. 
 
 

Week 7 

Anchor Read Aloud:  Punctuation Takes a 
Vacation  by Robin Pulver 

Instructional Focus:   

Use a revision checklist to make final 
changes to draft before editing. 

Use editing checklist to self edit and 
teacher edit. 

Demonstrate how to publish and share 
writing. 

Evidence of Learning: 

Include a beginning, middle, and end in 
published writing. 
 
Use words and phrases to show order of 
events. 
 



	

Completed Edit Checklist 
 
Publish (written/typed) writing. 
 
Work with partners by sharing writing and 
goals. 
 
Effective use of time during writing. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



	

CLINTON-GLEN GARDNER CURRICULUM MAP 

CONTENT AREA:  English Language Arts GRADE: 3 UNIT #: 2 UNIT NAME: People and Their 
Environment 

Trimester II December through March (approximately 60 Days) 
 

# STUDENT LEARNING OBJECTIVES UNIT 2 CORRESPONDING  
CCSS 

1 Describe characters in a story. RL.3.3 

2 Explain how the characters’ actions (e.g., traits, motivations, feelings) in a story 
contribute to the sequence of events.  

RL.3.3 

3 Distinguish reader’s point of view from that of narrator or characters.  RL.3.6; RI.3.6 

4 Describe the relationship of steps in technical procedures in a text, using 
language that indicates time and sequence. 

RI.3.3 

5 Describe the logical connection between particular sentences and paragraphs in a 
text (e.g., comparison, cause/effect, first/second/third in a sequence).  

RI.3.8 

6 Decode words with common Latin suffixes: e.g., - able, -ible, -ment, and -ation.  RF.3.3b 
7 Read grade appropriate irregularly spelled words with accuracy and expression.  RF.3.3d 
8 Read grade level text with purpose and understanding. RF.3.4a 

9 Read grade level prose and poetry orally with accuracy, appropriate rate, and 
expression. RF.3.4b 

10 Use context to confirm or self-correct word recognition, rereading as necessary. RF.3.4c 
11 Come to discussion prepared having read and studied required material. SL.3.1a 

12 
Follow rules for discussion (e.g., gaining the floor in respectful ways, listening to 
others with care, speaking one at a time about the topics and texts under 
discussion).  

SL.3.1b 

13 Ask appropriate questions to clarify understanding of information. SL.3.1c 
14 Stay on topic, and link comments to the remarks of others. SL.3.1c 
15 Explain their own ideas and understanding in light of the discussion. SL.3.1d 
16 Introduce a topic and group related information together when writing. W.3.2a 
17 Include illustrations with writing when useful to aiding comprehension. W.3.2a 
18 Use facts, definitions, and details to help develop a topic within a piece of writing. W.3.2b 
19 Apply linking words and phrases (e.g., also, another, and, more, but) to connect W.3.2c 



	

ideas within categories of information in a writing piece. 
20 Provide closure to a writing piece with a strong concluding statement or section. W.3.2d; W.3.3d 

21 Establish a situation and introduce a narrator and/or characters within a piece of 
writing.  

W.3.3a 

22 Organize an event sequence that unfolds naturally in narrative writing. W.3.3a 

23 In a narrative piece, apply dialogue and descriptions of actions, thoughts, and 
feelings to show the response to characters to situations. 

W.3.3b 

24 Apply temporal words (e.g., before, after, next) and phrases to signal event order 
in a narrative writing piece. 

W.3.3c 

25 With guidance and support from adults, write using appropriate grade 3 
organizational structure to produce writing for a specific task and purpose. 

W.3.4 

26 With guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, and editing. 

W.3.5 

27 Write routinely over extended time frames (time for research, reflection, and 
revision) for a range of discipline-specific tasks, purposes, and audiences. 

W.3.10 

28 Write routinely over shorter time frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and audiences. 

W.3.10 

29 Describe the functions of verbs in general and their functions in particular 
sentences. L.3.1a 

30 Form and use simple verb tenses (e.g., I walked; I walk; I will walk). L.3.1e 

31 Differentiate the literal and non-literal meanings of words and phrases in context 
(e.g., take steps). L.3.5a 

32 Differentiate shades of meaning among related words that describe states of mind 
or degrees of uncertainty (e.g., knew, believed, suspected, heard, wondered). L.3.5c 

 



	

 

Code # Common Core State Standards  

RL.3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions 
contribute to the plot.  

RL.3.6 Distinguish their own point of view from that of the narrator or those of the characters. 
RI.3.3 Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in 

technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.3.6 Distinguish their own point of view from that of the author of a text. 
RI.3.8 Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, 

cause/effect, first/second/third in a sequence) to support specific points the author makes in a text. 
RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words. 

a. Decode words with common Latin suffixes. 
b. Read grade-appropriate irregularly spelled words. 

RF.3.4 Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression. 
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
a. Introduce a topic and group related information together; include text features (e.g., illustrations, 
diagrams, captions) when useful to support comprehension. 
b. Develop the topic with facts, definitions, and details.  
c. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories of 
information.  
d. Provide a conclusion. 

W.3.3 Write narratives to develop real or imagined experiences or events using narrative technique, descriptive 
details, and clear event sequences.  
a. Establish a situation and introduce a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or 
show the response of characters to situations.  
c. Use temporal words and phrases to signal event order.  
d. Provide a sense of closure.  

 



	

W.3.4 With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–
3 above.)  

W.3.5 With guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, and editing. 

W.3.10 Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

SL.3.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.  
a. Explicitly draw on previously read text or material and other information known about the topic to 
explore ideas under discussion. 
b. Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others 
with care, speaking one at a time about the topics and texts under discussion).  
c. Ask questions to check understanding of information presented, stay on topic, and link their comments 
to the remarks of others.  
d. Explain their own ideas and understanding in light of the discussion. 

L.3.1 Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. a. Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and 
functions in particular sentences. 
a. Use abstract nouns (e.g., childhood). 
b. Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses. 

L.3.5 Demonstrate understanding of figurative language, word relationships and nuances in word meanings.  
a. Distinguish the literal and nonliteral meanings of words and phrases in context (e.g., take steps).  
b. Distinguish shades of meaning among related words that describe states of mind or degrees of 

certainty (e.g., knew, believed, suspected, heard, wondered).  
 



	

 
 

Differentiation/Accommodations/Modifications 
 

Special Education: Read and follow IEP/504.  Meet with CST case manager if additional guidance is needed. 
For Gifted: Encourage risk taking in crating their projects as opportunities to stretch skills during production.  Actively assess to 
identify student interests, learning preferences and the ability to work independently. 
At Risk:  Review specific accommodations for individual students in RTI folder.  If accommodations are not working, schedule 
meeting with RTI case manager to discus and refine/update strategies or refer student to RTI Committee 
ELL:  Meet with Mrs. Olczak to discuss specific accommodations based on student progress and placement on WIDA testing. 

*Please review appendix for extensive list of strategies for each subgroup. 
 
 
 

Assessment 
District Benchmark: District Benchmark Link-It 
Formative Assessment:  Discussion, Teacher observation during Think Alouds and Choral and Echo Readings, Teacher 
conferences, story maps 
Summative Assessment:  End of Chapter quiz, end of unit dictations, DRA, Fundations end of Unit Assessment, 
Alternative Assessment: PBA based on student interest, literacy center activities, Writers’ Workshop Center Activities 
Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes 
During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 
 

 
Core instructional and Supplemental Materials 

 
Literacy by I. Fountas and G. Pinnell 
Mosaic of Thought by Keene and Zimmerman  
No More I’m Done: Fostering Independent Writing in the Primary Grades Jennifer Jacobson 
Read Alouds/Mentor texts 
Leveled Readers 
Classroom library 
Lucy Calkins, Units of Study 
Anchor Charts 



	

Big Books 
3-Minute Reading Assessment, Timothy V. Rasinski and Nancy Padak 
Growing Readers, by Kathy Collins 
Lessons in Comprehension, Frank Serafini 
Guided Reading, Fountas and Pinnell 
 
www.fcrr.org 
 
www.teacherspayteachers.com 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
http://www.wrsd.net/literacy/launch.cfm 
 
http://www.nationalgeographic.com/ngextremeexplorer/pdf/effectivepractices.pdf 
 
http://www.readingrockets.org/article/3479/ 
 
http://www.readinglady.com/mosaic/tools/Schema%20handout%20by%20Deb%20Smith.pdf 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
 

Interdisciplinary Connections 
 

Mentor texts and personal choice texts make interdisciplinary connections in math, science, social studies, technology and the arts. For example,  
Civics, Government and Human Rights: Human and Civil Rights Human rights are universal, inalienable, and interdependent claims 
that derive from the inherent worth of every individual. They are the birthright of every human being regardless of race, sex, 
nationality, ethnicity, language, religion, or any other status. Human rights include the right to life and liberty, freedom from slavery 
and torture, freedom of opinion and expression, the right to work and education, and many more. These universal rights are not 
granted by states or governments but are inherent to every person.  
 



	

• It is the responsibility of individuals and institutions at the state, national, and international levels to promote human rights. 
 • Individuals have the right to be safe and not to be bullied or discriminated against.  
 
• 6.1.5.CivicsCM.1: Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to 
the well-being of their community and country. • 6.1.5.CivicsCM.2: Use evidence from multiple sources to construct a claim about 
how selfdiscipline and civility contribute to the common good. • 6.1.5.CivicsCM.3: Identify the types of behaviors that promote 
collaboration and problem solving with others who have different perspectives. • 6.1.5.CivicsCM.4: Examine the responsibilities of 
differing positions of authority and identify criteria that are likely to make leaders qualified for those positions. • 6.1.5.CivicsCM.5: 
Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society. • 
6.1.5.CivicsCM.6: Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' 
participation. 
 
 

21st Century Skills (The ones that apply for this unit are in bold) 
• Creativity & Innovation  
• Critical Thinking & Problem Solving  
• Communication & Collaboration  
• Media Literacy  
• Information Literacy  
• Information, Communication & Technology            

 
21st Century Themes (The ones that apply for this unit are in bold) 

• Global Awareness  
• Financial, Economic, Business and Entrepreneurial Literacy  
• Civic Literacy  
• Health Literacy  
• Environmental Literacy 

 
 

Career Ready Practices and Career Education & Career Exploration 
Students learn about different careers through role playing different aspects of Reader’s and Writer’s Workshp: 
Publisher, Writer, Editor, and through Reader’s Theatre acting out the careers of different characters in their 
fictional texts and non-fiction articles. 

 
CRP.K-12.CRP2 Apply appropriate academic and technical skills.  
CRP.K-12.CRP4 Communicate clearly and effectively and with reason.  
CRP.K-12.CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP.K-12.CRP1 Act as a responsible and contributing citizen and employee.  
 



	

9.2.4.A.1  
Identify reasons why people work, different types of work, and how work can help a person achieve personal and professional goals.    
9.2.4.A.2  
Identify various life roles and civic and work-related activities in the school, home, and community.  
9.2.4.A.3  
Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.  
9.2.4.A.4  
Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career success.    
 

 
 

Technology Infusion: Students are able to understand and use technology systems  
 
TECH.8.1.5.A.CS1 Understand and use technology systems  
TECH.8.1.5.A Technology Operations and Concepts: Students demonstrate a sound understanding of technology concepts, systems 
and operations.  
TECH.8.1.5.B.CS2 Create original works as a means of personal or group expression.  
TECH.8.1.5.A.2 Format a document using a word processing application to enhance text and include graphics, symbols and/or 
pictures. TECH.8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. TECH.8.1.5.A.CS2 Select and use applications effectively and productively.  
TECH.8.1.5.D.CS1 Advocate and practice safe, legal, and responsible use of information and technology.  

 
Students will interact with the SmartBoards, Chromebooks, and Document Camera. 
 
Internet, Web Quests, content-related websites, wireless laptop computers, computer laboratory, classroom computers, and daily interaction with SMART 
Boards, CDs, DVDs, webinars, video streaming, and podcasting, Utilize programs on the IPad. Watch and interact with letter sound videos. 
Observe and engage with SchoolTube videos. Use of books on tape and listening center. Use of Shutterfly, Share Site. Creation and publication of class created 
books. 
 

Holocaust Commission Mandate and Amistad Mandate 
 

New Jersey Commission on Holocaust  Mandate:Universal Design for Learning – Teaching About 
the Holocaust/Genocide, Prejudice & Bullying Using UDL Lesson Title: From Friend to Upstander: Stand up and 
Make a Difference!  This lesson provides guidelines that can be used with multiple books.  The K-4 Curriculum Guiding 
Caring Makes a Difference by the NJ Commission on Holocaust Education (See Appendix). 
 
Selections from Amistad Commission Literacy Components for Primary Grades 
Amistad Web Based Curriculum Resources http://www.njamistadcurriculum.net/ 
 



	

 
 

Quarter II 
Writing      
 
Opinion Writing 
1. Discuss, model and practice expressing an opinion or arguing a 

point of view 
2. Provide shared, guided, and independent writing activities 
3. Discuss the components of opinion writing 
4. Analyze persuasive writing of mentor texts 
5. Demonstrate/practice using evidence from text to support point of 

view 
6. Discuss, model and practice using textual evidence to support a 

claim when writing literature responses 
7. Discuss, model and practice using linking phrases (e.g., because, 

therefore, since) to connect opinion and reasons 
 
Writing Focus:  Opinion Letter/Literature Responses 
Publish a multi-paragraph opinion letter using prewriting strategies, 
personal knowledge or information from sources, factual reasons for 
opinion, organizational structure, linking words, logical progression of 
ideas, concluding statement, and revising/editing/ publishing 
techniques.  
Produce multiple literature responses using textual evidence to support 
claims. 
 

Reading      
 
Strategies for Reading 
1. Practice components of fluency: rate, accuracy and expression 

using repeated readings, etc. 
2. Mini lessons on visualizing and text-to-text connections 
3. Emphasize using meaning (semantics) for comprehension 
4. Attention to punctuation to determine pacing and intonation 
5. Continued practice of reading high frequency words for automaticity 
6. Emphasize rereading to self-correct and check understanding 
7. Emphasize reading with purpose and understanding 

 



	

 
Word Study 
 
1. Suffixes (e.g. -er, -ful, -ly) 
2. Latin suffixes (e.g., -able, -ible, -ment, and -ation) 
3. Practice decoding multi-syllable words 
4. Irregularly spelled words 
5. Exposure to spelling patterns 
6. Use conventional spelling of high frequency words 
7. Identify real-life connections between words and their use 
8. Use print and digital resources to determine or clarify word 

meanings 

Reading Literature: Traditional Literature 
 
1. Ask/answer questions supported by evidence/details both written and 

orally, offering elaborations and detail 
2. Retell stories 
3. Use prior knowledge/experience to understand text 
4. Use text elements and structures for comprehension 
5. Recount types of traditional literature to determine message, lesson, 

or moral and how it’s conveyed through key details 
6. Refer to parts of traditional literature using terms chapter, stanza, 

scene, and describe how it builds 
7. Distinguish reader’s point of view from that of narrator/characters 
8. Identify characters and their traits, feelings, and motivations 
9. Describe how characters’ actions contribute to sequence of events 

10. Use the meaning of words and phrases in the text and distinguish 
between literal and non-literal meaning 

11. Use strategy of referring back to the text as the basis for answers 
12. Read with fluency and comprehension 
13. Participate in discussions about folktales, fables and myths 
14. Come to discussion having read and studied material 
15. Follow rules for discussion, ask appropriate questions, stay on topic 

 
Grammar and Usage  
 
1. Explain function of verbs 
2. Form and use simple verb tenses (e.g., I walked, I walk, I will walk) 
3. Use subject-verb agreement 
4. Identify/produce simple, compound and complex sentences 
5. Differentiate literal and non-literal meaning of words (e.g., take 

steps) 
6. Differentiate shades of meaning among related words that describe 

states of mind 

Reading Informational Text 
 
1. Ask/answer questions supported by evidence/details both written and 

orally, offering elaborations and detail 
2. Determine important ideas and messages 
3. Distinguish their point of view from that of the author of a text 
4. Describe the relationship of steps in technical procedures in a text 

using temporal words 
5. Describe the relationship between particular sentences and 

paragraphs in a text (e.g., comparison, cause/effect, first/second/third 
in sequence) 

6. Read and comprehend a variety of informational text 
7. Participate in discussions about informational text 
8. Determine meanings of new words 

Handwriting 
 
Cursive - On-going 
 

 

 
 



	

 
People and Their Environment 

 
Reading Writing Word Work 

Daily 

Read Aloud  

Mini-Lesson using mentor text: 1 strategy 
lesson & 1 Comprehension  

Partner Reading/Independent Reading 
using leveled library 

Guided Reading: Lower levels seen 
every day 

Sharing 

Week 1 

Anchor Read Aloud:  The Bicycle Man by 
Allen Say 

Instructional Focus: 

Describe how characters’ actions 
contribute to sequence of events. 

Use strategy of referring back to the text 
as the basis for answers. 

Use text elements and structures for 
comprehension. 

Daily 

Mini Lesson using mentor text 

Teacher Modeling 

Interactive Writing 

Independent Writing 

Author’s Chair 

 

 

Week 1 

Anchor Read Aloud:  My Lucky Day by 
Keiko Kasza 

Instructional Focus:   

Discuss, model and practice 
expressing an opinion or arguing a 
point of view. 

Discuss the components of opinion 
writing. 

Evidence of Learning: 

1. Suffixes (e.g. -er, -ful, -ly) 
2. Latin suffixes (e.g., -able, -

ible, -ment, and -ation) 
3. Practice decoding multi-

syllable words 
4. Irregularly spelled words 
5. Exposure to spelling patterns 
6. Use conventional spelling of 

high frequency words 
7. Identify real-life connections 

between words and their use 
8. Use print and digital 

resources to determine or 
clarify word meanings 
Grammar and Usage 

1. Explain function of verbs 
2. Form and use simple verb 

tenses (e.g., I walked, I walk, 
I will walk) 

3. Use subject-verb agreement 
4. Identify/produce simple, 

compound and complex 
sentences 

5. Differentiate literal and non-
literal meaning of words (e.g., 
take steps) 

6. Differentiate shades of 
meaning among related 
words that describe states of 
mind 



	

Evidence of Learning: 

Class discussion surrounding read aloud. 
 

Responding to literature (link below). 

http://www.wiseowlfactory.com/BookaDay 

/PDFs/2011/05/Bicycle-Man-free-work-
pages.pdf 

 

Week 2 

Anchor Read Aloud:  Train to 
Somewhere by Eve Bunting 

Instructional Focus: 

Use prior knowledge/experience to 
understand text. 

Distinguish reader’s point of view from 
that of narrator/characters.  

Identify characters and their traits, 
feelings and motivations. 

Evidence of Learning: 

Class discussion surrounding read aloud. 
 

Student’s chart of character’s (Marianne) 
feelings with text evidence. Writing 

Class discussion about read a loud 
and opinon/persuasion. 

Effective use of time during writing. 
 

Week 2 

Anchor Read Aloud:  Hey Little Ant by 
Phillip M. Hoose  

Instructional Focus: 

Discuss, model and practice using 
textual evidence to support a claim 
when writing literature responses. 

Evidence of Learning: 

Class discussion about read a loud 
and opinon/persuasion of the story. 

Response to literature (should the boy 
squish the ant). 

Compare writing to rubric. 

Effective use of time during writing. 
http://talesfrom3rdgrade.blogspot. 

com/2013/05/opinion-writing-squish-
ant.html 

Week 3 

Anchor Read Aloud:  Red is Best by 



	

paragraph with text evidene on how 
character changes throughout the story.  

 

Week 3 

Anchor Read Aloud:  The Christmas 
Miracle by Susan Wojciechowsk 

Instructional Focus: 

Use prior knowledge/experience to 
understand text. 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Identify characters and their traits, 
feelings and motivations. 

Evidence of Learning: 

Class discussion surrounding read aloud. 
 
Student response to literature. 

https://www.teacherspayteachers.com/ 

Product/The-Christmas-Miracle-of-
Johnathan-Toomey-9-pages-1589683 

Week 4 

Anchor Read Aloud:  Grandfather’s 

Kathy Stinson 

Instructional Focus: 

Analyze persuasive writing of mentor 
texts. 

Focus on a strong opening and 
repeating opinion in the closing. 

Evidence of Learning: 

Class discussion about read a loud 
and opinon/persuasion of the story. 

Brainstorm ideas for or against cursive 
handwriting.  
 
Students writing piece based on their 
opinion. 
 
Effective use of time during writing. 
 
 

Week 4 

Anchor Read Aloud:  Turkey Trouble 
by Wendi Silvano 

Instructional Focus: 

Provide shared, guided, and 
indpendent writing activites. 

Focus on a strong opening and 



	

Journey by Allen Say 

Instructional Focus: 

Identify characters and their traits, 
feelings and motivations. 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Use text elements and structures to 
understand text. 

Evidence of Learning: 

Class discussion surrounding read aloud. 
 

Response to literature from author study 
grade 3 (Identifying themes, What the 
text says, What I’m thinking). 

 

Week 5 

Anchor Read Aloud:  The Magic Fish by 
Freya Littledale 

Instructional Focus: 

Particpate in discussions about folktales, 
fables and myths. 

Use strategy of referring back to the text 

repeating opinion in the closing. 

Evidence of Learning: 

Student opinion writing about turkey’s 
disguise. 

Effective use of time during writing. 
 

https://www.teacherspayteachers.com/ 

Product/Disguise-a-Turkey-953052 

Week 5 

Anchor Read Aloud: Don’t Let the 
Pigeon Drive the Bus by Mo Willems 

Instructional Focus: 

Analyze persuasive writing of mentor 
text. 

Demonstrate/practice using evidence 
from text to support point of view. 

Focus on a strong opening and 
repeating opinion in the closing. 

Evidence of Learning: 

Class discussion about read a loud 
and opinon/persuasion of the story. 

Brainstorm ideas for and against 
school in July.  



	

as the basis for answers. 

Recount types of traditional literature to 
determine message, lesson or moral and 
how it’s conveyed through key details. 

Evidence of Learning: 

Class discussion surrounding read aloud. 
 

Student response to literature citing 
evidence. 

https://www.teacherspayteachers.com 

/Product/Teaching-Guide-and-Questions-
for-The-Magic-Fish-by-Freya-Littledale-
440689 

Week 6 

Anchor Read Aloud:  Tea with Milk by 
Allen Say 

Instructional Focus: 

Identify characters and their traits, 
feelings and motivations. 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Make predictions. 

 
Students writing piece based on their 
opinion. 
Effective use of time during writing. 
 
 
 
 

Week 6 

Anchor Read Aloud:  I Wanna Iguana 
by Kathy Kaufman Orloff 

Instructional Focus: 

Discuss, model and practice 
expressing an opinion or arguing a 
point. 

Discuss, model and practice using 
linking phrases (e.g., because, 
therefore, since) to connect opinion 
and reasons. 

Focus on a strong opening and 
repeating opinion in the closing. 

Evidence of Learning: 

Class discussion about read a loud 
and opinon/persuasion of the story. 

Brainstorm ideas for a certain pet.  
 
Student letter written to parents 



	

Use text elements and structures to 
understand text. 

Evidence of Learning: 

Class discussion surrounding read aloud. 
 

Student responses to literature. (Tea with 
Milk cyberlesson powerpoint). 

 

 

 

Week 7 

Anchor Read Aloud:  Trapped by the Ice! 
by Michael McCurdy 
 
Instructional Focus: 

Ask/answer questions supported by 
evidence/details both in written and orally 
offering elaborations and detail. 

Determine important ideas and 
messages. 

Read and comprehend a variety of 
informational text. 

Evidence of Learning: 

Class discussion surrounding read aloud. 

persuading to adopt a pet. 

Effective use of time during writing. 
 

Week 7 

Anchor Read Aloud:  Santa’s New Suit 
by Carolee Griffin 

Instructional Focus: 

Discuss, model and practice using 
linking phrases (e.g., because, 
therefore, since) to connect opinion 
and reasons. 
  
Evidence of Learning: 

Class discussion about read a loud 
and opinon/persuasion of the story. 

Brainstorm ideas for Santa’s new suit.  
 
Student friendly letter that includes a 
solid opening/closing, details and 
strong language. 

Effective use of time during writing. 
 



	

 

Student response to story. 

https://www.teacherspayteachers.com 

/Product/Houghton-Mifflin-Reading-
Grade-3-Trapped-by-the-Ice-Common-
Core-Standards-501313 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

 
 

CLINTON-GLEN GARDNER CURRICULUM MAP 

CONTENT AREA:  English Language Arts GRADE: 3 UNIT #: 3 UNIT NAME: Building Fiction and Non-
Fiction Knowledge 

Trimester III (March through June approximately 60 Days) 
 

# STUDENT LEARNING OBJECTIVES UNIT 3 CORRESPONDING 
CCSS/NJCCCS 

1 Recount stories, including fables, folktales, and myths from diverse cultures. RL.3.2 
2 Determine the central message, lesson, or moral of a text.  RL.3.2 

3 Explain how the central message, lesson, or moral of a text is conveyed through 
key details in the text. 

RL.3.2 

4 Determine the meaning of words and phrases as they are used in a text.  RL.3.4 
5 Distinguish literal from non-literal language within Grade 3 text. RL.3.4 

6 Refer to parts of stories, dramas, and poems when writing or speaking about 
a text. 

RL.3.5 

7 Include terms such as chapter, scene, and stanza when writing or speaking 
about a text. 

RL.3.5 

8 Describe how each successive part of a chapter, scene, or stanza builds on 
earlier sections within a text. 

RL.3.5 

9 Determine the main idea in informational grade 3 text. RI.3.2 

10 Recount key details and explain how they support the main idea in an 
informational Grade 3 text. 

RI.3.2 

11 Describe the relationship between a series of historical events or scientific ideas 
or concepts, using language that pertains to cause/effect. 

RI.3.3 

12 Determine the meaning of general academic words and phrases in a text 
relevant to a grade 3 topic or subject area. 

RI.3.4 

13 Determine the meaning of domain-specific words and phrases in a text relevant 
to a grade 3 topic or subject area. 

RI.3.4 

14 Use text features (e.g., maps, table of contents, captions) to locate information 
relevant to a given topic efficiently.  RI.3.5 

15 Use search tools (e.g., key words, sidebars, hyperlinks) to locate information RI.3.5 



	

relevant to a given topic efficiently. 
16 Decode multisyllable words. RF.3.3.c 

17 Read grade appropriate irregularly spelled words with accuracy and 
expression. RF.3.3.d 

18 Read grade-level text with purpose and understanding. RF.3.4.a 

19 Read grade-level prose and poetry orally with accuracy, appropriate rate, and 
expression. RF.3.4.b 

20 
Use context to confirm or self-correct word recognition and understanding, 
rereading as necessary. RF.3.4.c 

21 Use facts, definitions, and details to help develop a topic within a piece of writing. W.3.2.b 

22 Use linking words and phrases (e.g., also, another, and, more, but) to connect 
ideas within categories of information. 

W.3.2.c 

23 Provide closure to a writing piece with a strong concluding statement or section. W.3.2.d 

24 Use dialogue and descriptions of actions, thoughts, and feelings to develop 
experiences and events or show the response of characters to situations. 

W.3.3b 

25 With guidance and support from adults, write using appropriate grade 3 
organizational structure to produce writing for a specific task and purpose.  

W. 3.4 

26 With guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, and editing. 

W.3.5 

27 With guidance and support from adults, use technology to produce and publish 
writing (using keyboarding skills).  

W.3.6 

28 With guidance and support from adults, use technology to interact and collaborate 
with others during writing. 

W.3.6 

29 Conduct short research projects that build knowledge about a topic when writing. W.3.7 

30 Recall information from experiences or gather information from print and digital 
sources when writing. W.3.8 

31 Take brief notes on sources and sort evidence into provided categories in a writing 
piece. W.3.8 

32 
Determine the main ideas and supporting details of a text of a text read aloud or 
information presented in diverse media and formats, including visually, 
quantitatively, and orally.  

SL.3.2 

33 Report on a topic or text, tell a story, or recount an experience.  SL.3.4 



	

34 Use appropriate facts descriptive details when reporting on a topic or text, telling a 
story, or recounting an experience. SL.3.4 

35 Speak clearly at an understandable pace when reporting on a topic or text, telling 
a story, or recounting an experience. SL.3.4 

36 Use commas in addresses when writing. L.3.2b 
37 Choose words and phrases for effect.* L.3.3.a 

38 Recognize and observe differences between the conventions of spoken and 
written standard English. L.3.3.b 

39 Identify real life connections between words and their use (e.g., describe people 
who are friendly or helpful). L.3.5b 

 



	

 

Code # Common Core State Standards  

RL.3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central 
message, lesson, or moral and explain how it is conveyed through key details in the text.  

RL.3.4 Determine the meaning of words and phrases as they are used in a text, distinguishing literal from 
non-literal language.  

RL.3.5 Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms 
such as chapter, scene, and stanza; describe how each successive part builds on earlier sections. 

RI.3.2 Determine the main idea of a text; recount the key details and explain how they support the main 
idea. 

RI.3.3 Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in 
technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.3.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant 
to a grade 3 topic or subject area. 

RI.3.5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  

RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words. 
a. Decode multisyllable words. 
b. Read grade-appropriate irregularly spelled words. 

RF.3.4 Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding. 
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression. 
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
a. Develop the topic with facts, definitions, and details. 
b. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within 

categories of information. 
c. Provide a concluding statement or section. 

W.3.3 Write narratives to develop real or imagined experiences or events using effective technique, 
descriptive details, and clear event sequences.  
a. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events 

or show the response of characters to situations. 
W.3.4 With guidance and support from adults, produce writing in which the development and organization are 

appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–



	

3 above.) 
W.3.5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 

revising, and editing. 
W.3.6 With guidance and support from adults, use technology to produce and publish writing (using 

keyboarding skills) as well as to interact and collaborate with others.  
W.3.7 Conduct short research projects that build knowledge about a topic. 
W.3.8 Recall information from experiences or gather information from print and digital sources; take brief 

notes on sources and sort evidence into provided categories. 
SL.3.2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse 

media and formats, including visually, quantitatively, and orally.  
SL.3.4 Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, 

descriptive details, speaking clearly at an understandable pace. 
L3.1.a Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their functions in 

particular sentences. 
L.3.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing. 
a. Capitalize appropriate words in titles.       
b. Use commas in addresses. 

L.3.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
a. Choose words and phrases for effect.* 
b. Recognize and observe differences between the conventions of spoken and written standard  

English. 
L.3.5.b Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 

a. Identify real-life connections between words and their use (e.g., describe people who are friendly or 
helpful). 

 



	

 
 

Differentiation/Accommodations/Modifications 
 

Special Education: Read and follow IEP/504.  Meet with CST case manager if additional guidance is needed. 
For Gifted: Encourage risk taking in crating their projects as opportunities to stretch skills during production.  Actively assess to 
identify student interests, learning preferences and the ability to work independently. 
At Risk:  Review specific accommodations for individual students in RTI folder.  If accommodations are not working, schedule 
meeting with RTI case manager to discus and refine/update strategies or refer student to RTI Committee 
ELL:  Meet with Mrs. Olczak to discuss specific accommodations based on student progress and placement on WIDA testing. 

*Please review appendix for extensive list of strategies for each subgroup. 
 
 
 

Assessment 
District Benchmark: Dictation and Fundations Benchmark  
Formative Assessment:  Discussion, Teacher observation during Think Alouds and Choral and Echo Readings, Teacher 
conferences, story maps 
Summative Assessment:  End of Chapter quiz, end of unit dictations, DRA, Fundations end of Unit Assessment, 
Alternative Assessment: PBA based on student interest, literacy center activities, Writers’ Workshop Center Activities 
Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes 
During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 
 

 
Core instructional and Supplemental Materials 

 
Literacy by I. Fountas and G. Pinnell 
Mosaic of Thought by Keene and Zimmerman  
No More I’m Done: Fostering Independent Writing in the Primary Grades Jennifer Jacobson 
Read Alouds/Mentor texts 
Leveled Readers 
Classroom library 
Lucy Calkins, Units of Study 
Anchor Charts 



	

Big Books 
3-Minute Reading Assessment, Timothy V. Rasinski and Nancy Padak 
Growing Readers, by Kathy Collins 
Lessons in Comprehension, Frank Serafini 
Guided Reading, Fountas and Pinnell 
 
www.fcrr.org 
 
www.teacherspayteachers.com 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
http://www.wrsd.net/literacy/launch.cfm 
 
http://www.nationalgeographic.com/ngextremeexplorer/pdf/effectivepractices.pdf 
 
http://www.readingrockets.org/article/3479/ 
 
http://www.readinglady.com/mosaic/tools/Schema%20handout%20by%20Deb%20Smith.pdf 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
 

Interdisciplinary Connections 
 

Mentor texts and personal choice texts make interdisciplinary connections in math, science, social studies, technology and the arts. For example,  
Civics, Government and Human Rights: Human and Civil Rights Human rights are universal, inalienable, and interdependent claims 
that derive from the inherent worth of every individual. They are the birthright of every human being regardless of race, sex, 
nationality, ethnicity, language, religion, or any other status. Human rights include the right to life and liberty, freedom from slavery 
and torture, freedom of opinion and expression, the right to work and education, and many more. These universal rights are not 
granted by states or governments but are inherent to every person.  
 



	

• It is the responsibility of individuals and institutions at the state, national, and international levels to promote human rights. 
 • Individuals have the right to be safe and not to be bullied or discriminated against.  
 
• 6.1.5.CivicsCM.1: Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to 
the well-being of their community and country. • 6.1.5.CivicsCM.2: Use evidence from multiple sources to construct a claim about 
how selfdiscipline and civility contribute to the common good. • 6.1.5.CivicsCM.3: Identify the types of behaviors that promote 
collaboration and problem solving with others who have different perspectives. • 6.1.5.CivicsCM.4: Examine the responsibilities of 
differing positions of authority and identify criteria that are likely to make leaders qualified for those positions. • 6.1.5.CivicsCM.5: 
Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society. • 
6.1.5.CivicsCM.6: Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' 
participation. 

 
 
 

21st Century Skills (The ones that apply for this unit are in bold) 
• Creativity & Innovation  
• Critical Thinking & Problem Solving  
• Communication & Collaboration  
• Media Literacy  
• Information Literacy  
• Information, Communication & Technology            

 
21st Century Themes (The ones that apply for this unit are in bold) 

• Global Awareness  
• Financial, Economic, Business and Entrepreneurial Literacy  
• Civic Literacy  
• Health Literacy  
• Environmental Literacy 

 
 

Career Ready Practices and Career Education & Career Exploration 
 

Students learn about different careers through role playing different aspects of Reader’s and Writer’s Workshp: 
Publisher, Writer, Editor, and through Reader’s Theatre acting out the careers of different characters in their 
fictional texts and non-fiction articles. 

 
CRP.K-12.CRP2 Apply appropriate academic and technical skills.  
CRP.K-12.CRP4 Communicate clearly and effectively and with reason.  
CRP.K-12.CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  



	

CRP.K-12.CRP1 Act as a responsible and contributing citizen and employee.  
 
9.2.4.A.1  
Identify reasons why people work, different types of work, and how work can help a person achieve personal and professional goals.    
9.2.4.A.2  
Identify various life roles and civic and work-related activities in the school, home, and community.  
9.2.4.A.3  
Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.  
9.2.4.A.4  
Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career success.    
 

 
 

Technology Infusion: Students are able to understand and use technology systems  
 

 
TECH.8.1.5.A.CS1 Understand and use technology systems  
TECH.8.1.5.A Technology Operations and Concepts: Students demonstrate a sound understanding of technology concepts, systems 
and operations.  
TECH.8.1.5.B.CS2 Create original works as a means of personal or group expression.  
TECH.8.1.5.A.2 Format a document using a word processing application to enhance text and include graphics, symbols and/or 
pictures. TECH.8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. TECH.8.1.5.A.CS2 Select and use applications effectively and productively.  
TECH.8.1.5.D.CS1 Advocate and practice safe, legal, and responsible use of information and technology.  

 
Students will interact with the SmartBoards, Chromebooks, and Document Camera. 
 
Internet, Web Quests, content-related websites, wireless laptop computers, computer laboratory, classroom computers, and daily interaction with SMART 
Boards, CDs, DVDs, webinars, video streaming, and podcasting, Utilize programs on the IPad. Watch and interact with letter sound videos. 
Observe and engage with SchoolTube videos. Use of books on tape and listening center. Use of Shutterfly, Share Site. Creation and publication of class created 
books. 
 
 
 
 
 

 
 
 



	

Holocaust Commission Mandate and Amistad Mandate 
 

New Jersey Commission on Holocaust  Mandate:Universal Design for Learning – Teaching About 
the Holocaust/Genocide, Prejudice & Bullying Using UDL Lesson Title: From Friend to Upstander: Stand up and 
Make a Difference!  This lesson provides guidelines that can be used with multiple books.  The K-4 Curriculum Guiding 
Caring Makes a Difference by the NJ Commission on Holocaust Education (See Appendix). 
 
 
Selections from Amistad Commission Literacy Components for Primary Grades 
Amistad Web Based Curriculum Resources http://www.njamistadcurriculum.net/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

CLINTON-GLEN GARDNER CURRICULUM MAP 

CONTENT AREA:  English Language Arts GRADE: 3 UNIT #: III 
continued UNIT NAME: Fables 

Trimester III March through June (approximately 60 Days) 
 

# STUDENT LEARNING OBJECTIVES UNIT 4 CORRESPONDING 
CCSS 

1 Describe characters in a story (e.g., their traits, motivations, or feelings) and 
explain how their actions contribute to the plot. 

RL.3.3 

2 Distinguish reader’s point of view from that of author, narrator or characters. RL.3.6; RI.3.6 

3 
Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural 
context, and background knowledge) the central message/theme, lesson, and/or 
moral, settings, and plots of stories written by the same author about the same or 
similar characters. 

RL.3.9 

4 Compare and contrast and reflect the most important points and key details 
presented in two texts on the same topic. 

RI.3.9 

5 Read grade appropriate irregularly spelled words with accuracy and expression. RF.3.3d 

6 
Produce an organized piece of writing that states an opinion and provides reasons 
supporting the opinion, uses linking words and phrases to connect the opinion and 
reasons, and provides a conclusion.  

W.3.1 

7 Establish a situation and introduce a narrator and/or characters within a piece of 
writing.  

W.3.3a 

8 Organize an event sequence that unfolds naturally in narrative writing. W.3.3a 

9 In a narrative piece, apply dialogue and descriptions of actions, thoughts, and 
feelings to show the response to characters to situations. 

W.3.3b 

10 Apply temporal words (e.g., before, after, next) and phrases to signal event order 
in a narrative writing piece. 

W.3.3c 

11 Provide a sense of closure to a written narrative based on real or imagined 
experiences or events. 

W.3.3d 

12 With guidance and support from adults, write using appropriate grade 3 
organizational structure to produce writing for a specific task and purpose. 

W.3.4 

13 With guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, and editing. 

W.3.5 



	

 

14 
Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction and revision) for a range of discipline-specific tasks, 
purposes, and audiences. 

W.3.10 

15 Write routinely over shorter time frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and audiences. 

W.3.10 

16 Speak in complete sentences when appropriate to task and situation in order to 
provide requested detail or clarification.  SL.3.6 

17 Use coordinating and subordinating conjunctions when writing or speaking. L.3.1h 
18 Produce simple, compound, and complex sentences when writing or speaking. L.3.1i 

19 
Acquire and use accurately grade-appropriate conversational, general academic, 
and domain-specific vocabulary, including words and phrases that signal spatial 
and temporal relationships (e.g., After dinner that night we went looking for them). 

L.3.6 

 



	

 
 

Code # Common Core State Standards  

RL.3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions 
contribute to the plot. 

RL.3.6 Distinguish their own point of view from that of the narrator or those of the characters. 
RL.3.9 Compare and contrast the themes, settings, and plots of stories written by the same author about the 

same or similar characters (e.g., in books from a series). 
RI.3.6 Distinguish their own point of view from that of the author of a text. 
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) the most important points and key details presented in two texts on the same topic. 
RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words. 

Read grade-appropriate irregularly spelled words.   
W.3.1 Write opinion pieces on familiar topics or texts, supporting a point of view with reasons.  
W.3.3 Write narratives to develop real or imagined experiences or events using narrative technique, descriptive 

details, and clear event sequences.  
a. Establish a situation and introduce a narrator and/or characters; organize an event sequence that 
unfolds naturally. 
b. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or 
show the response of characters to situations. 
c. Use temporal words and phrases to signal event order. 
d. Provide a conclusion. 

W.3.4 With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–
3 above). 

W.3.5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. 

W.3.10 Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

SL.3.6 Speak in complete sentences when appropriate to task and situation in order to provide requested detail 
or clarification. (See standards 1–3 in Language, pages 26–31, for specific expectations.) 

 



	

 
L.3.1 Observe conventions of grammar and usage when writing or speaking.  

a. Use coordinating and subordinating conjunctions. 
b. Produce simple, compound, and complex sentences. 

L.3.6  Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific 
vocabulary, including words and phrases that signal spatial and temporal relationships (e.g., After dinner 
that night we went looking for them). 

 



	

 
 

Differentiation/Accommodations/Modifications 
 

Special Education: Read and follow IEP/504.  Meet with CST case manager if additional guidance is needed. 
For Gifted: Encourage risk taking in crating their projects as opportunities to stretch skills during production.  Actively assess to 
identify student interests, learning preferences and the ability to work independently. 
At Risk:  Review specific accommodations for individual students in RTI folder.  If accommodations are not working, schedule 
meeting with RTI case manager to discus and refine/update strategies or refer student to RTI Committee 
ELL:  Meet with Mrs. Olczak to discuss specific accommodations based on student progress and placement on WIDA testing. 

*Please review appendix for extensive list of strategies for each subgroup. 
 

Assessment 
District Benchmark: Dictation and Fundations Benchmark  
Formative Assessment:  Discussion, Teacher observation during Think Alouds and Choral and Echo Readings, Teacher 
conferences, story maps 
Summative Assessment:  End of Chapter quiz, end of unit dictations, DRA, Fundations end of Unit Assessment, 
Alternative Assessment: PBA based on student interest, literacy center activities, Writers’ Workshop Center Activities 
Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes 
During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 

 
 
 



	

Core instructional and Supplemental Materials 
 

Literacy by I. Fountas and G. Pinnell 
Mosaic of Thought by Keene and Zimmerman  
No More I’m Done: Fostering Independent Writing in the Primary Grades Jennifer Jacobson 
Read Alouds/Mentor texts 
Leveled Readers 
Classroom library 
Lucy Calkins, Units of Study 
Anchor Charts 
Big Books 
3-Minute Reading Assessment, Timothy V. Rasinski and Nancy Padak 
Growing Readers, by Kathy Collins 
Lessons in Comprehension, Frank Serafini 
Guided Reading, Fountas and Pinnell 
 
www.fcrr.org 
 
www.teacherspayteachers.com 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
http://www.wrsd.net/literacy/launch.cfm 
 
http://www.nationalgeographic.com/ngextremeexplorer/pdf/effectivepractices.pdf 
 
http://www.readingrockets.org/article/3479/ 
 
http://www.readinglady.com/mosaic/tools/Schema%20handout%20by%20Deb%20Smith.pdf 
 
www.havefunteaching.com 
 
http://tc.readingandwritingproject.com/ 
 
http://www2.ed.gov/parents/read/resources/readingtips/part_pg4.html 
 
 



	

Interdisciplinary Connections 
 

Mentor texts and personal choice texts make interdisciplinary connections in math, science, social studies, technology and the arts. For example,  
Civics, Government and Human Rights: Human and Civil Rights Human rights are universal, inalienable, and interdependent claims 
that derive from the inherent worth of every individual. They are the birthright of every human being regardless of race, sex, 
nationality, ethnicity, language, religion, or any other status. Human rights include the right to life and liberty, freedom from slavery 
and torture, freedom of opinion and expression, the right to work and education, and many more. These universal rights are not 
granted by states or governments but are inherent to every person.  
 
• It is the responsibility of individuals and institutions at the state, national, and international levels to promote human rights. 
 • Individuals have the right to be safe and not to be bullied or discriminated against.  
 
• 6.1.5.CivicsCM.1: Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to 
the well-being of their community and country. • 6.1.5.CivicsCM.2: Use evidence from multiple sources to construct a claim about 
how selfdiscipline and civility contribute to the common good. • 6.1.5.CivicsCM.3: Identify the types of behaviors that promote 
collaboration and problem solving with others who have different perspectives. • 6.1.5.CivicsCM.4: Examine the responsibilities of 
differing positions of authority and identify criteria that are likely to make leaders qualified for those positions. • 6.1.5.CivicsCM.5: 
Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society. • 
6.1.5.CivicsCM.6: Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' 
participation. 

 
 
 

21st Century Skills (The ones that apply for this unit are in bold) 
• Creativity & Innovation  
• Critical Thinking & Problem Solving  
• Communication & Collaboration  
• Media Literacy  
• Information Literacy  
• Information, Communication & Technology            

 
 



	

21st Century Themes (The ones that apply for this unit are in bold) 
• Global Awareness  
• Financial, Economic, Business and Entrepreneurial Literacy  
• Civic Literacy  
• Health Literacy  
• Environmental Literacy 

 
 

 
Career Ready Practices and Career Education & Career Exploration 

Students learn about different careers through role playing different aspects of Reader’s and Writer’s Workshp: 
Publisher, Writer, Editor, and through Reader’s Theatre acting out the careers of different characters in their 
fictional texts and non-fiction articles. 

 
CRP.K-12.CRP2 Apply appropriate academic and technical skills.  
CRP.K-12.CRP4 Communicate clearly and effectively and with reason.  
CRP.K-12.CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP.K-12.CRP1 Act as a responsible and contributing citizen and employee.  
 
9.2.4.A.1  
Identify reasons why people work, different types of work, and how work can help a person achieve personal and professional goals.    
9.2.4.A.2  
Identify various life roles and civic and work-related activities in the school, home, and community.  
9.2.4.A.3  
Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.  
9.2.4.A.4  
Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career success.    
 

 
 



	

Technology Infusion: Students are able to understand and use technology systems  
 

 
TECH.8.1.5.A.CS1 Understand and use technology systems  
TECH.8.1.5.A Technology Operations and Concepts: Students demonstrate a sound understanding of technology concepts, systems 
and operations.  
TECH.8.1.5.B.CS2 Create original works as a means of personal or group expression.  
TECH.8.1.5.A.2 Format a document using a word processing application to enhance text and include graphics, symbols and/or 
pictures. TECH.8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. TECH.8.1.5.A.CS2 Select and use applications effectively and productively.  
TECH.8.1.5.D.CS1 Advocate and practice safe, legal, and responsible use of information and technology.  

 
Students will interact with the SmartBoards, Chromebooks, and Document Camera. 
 
Internet, Web Quests, content-related websites, wireless laptop computers, computer laboratory, classroom computers, and daily interaction with SMART 
Boards, CDs, DVDs, webinars, video streaming, and podcasting, Utilize programs on the IPad. Watch and interact with letter sound videos. 
Observe and engage with SchoolTube videos. Use of books on tape and listening center. Use of Shutterfly, Share Site. Creation and publication of class created 
books. 
 
 
 
 
 

Holocaust Commission Mandate and Amistad Mandate 
 

New Jersey Commission on Holocaust  Mandate:Universal Design for Learning – Teaching About 
the Holocaust/Genocide, Prejudice & Bullying Using UDL Lesson Title: From Friend to Upstander: Stand up and 
Make a Difference!  This lesson provides guidelines that can be used with multiple books.  The K-4 Curriculum Guiding 
Caring Makes a Difference by the NJ Commission on Holocaust Education (See Appendix). 
 
 
Selections from Amistad Commission Literacy Components for Primary Grades 
Amistad Web Based Curriculum Resources http://www.njamistadcurriculum.net/ 
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Writing   
    
Narrative Writing 
1. Discuss the elements of realistic fiction: characters, setting, 

problem, and solution 
2. Use mentor texts to highlight techniques of good narrative writing 
3. Discuss, model and practice using real experiences or ideas from 

mentor texts to generate ideas 
4. Discuss, model and practice using dialogue to convey actions, 

thoughts, and feelings 
5. Demonstrate how to show the response of characters to situations 
6. Appropriately use comas and quotation marks in dialogue 
 
Writing Focus: Realistic Fiction 
Publish a realistic fiction piece by using prewriting strategies, 
establishing a situation and introducing a narrator and/or characters, 
organized events, transition words, dialogue, concluding statement, 
revising/editing/publishing techniques. 

Reading     
  
Strategies for Reading 
1. Create recordings of stories or poems that demonstrate fluent reading 
2. Mini lessons on text-to-world connections and asking questions 
3. Emphasize using meaning (semantics) for comprehension 
4. Emphasize using language structure (syntax) for comprehension 
5. Attention to punctuation to determine pacing and intonation 
6. Continued practice of reading high frequency words for automaticity 
7. Monitor and self-correct to make sure reading makes sense, with 

attention to context clues 
8. Emphasize reading with purpose and understanding 

 
Word Study 
 
1. Latin suffixes (e.g., -able, -ible, -ment, and -ation) 
2. Use spelling patterns and generalizations in writing words 
3. Use conventional spelling of high frequency words 
4. Exposure to spelling patterns 
5. Add suffixes to base words (sitting, smiled, cries, happiness) 
6. Distinguish shades of meaning among related words and describe 

states of mind or degrees of certainty 
7. Use print and digital resources to determine or clarify word 

meanings 

Reading Literature: Comprehension of Fictional Literary Text 
1. Ask/answer questions supported by evidence/details both written and 

orally, offering elaborations and detail 
2. Use prior knowledge/experience to understand text 
3. Use text elements and structures for comprehension 
4. Determine message/lesson/moral 
5. Explain how illustrations contribute to mood 
6. Describe characters in a story 
7. Describe how characters’ actions contribute to sequence of events 
8. Refer to parts of stories and describe how they build 
9. Distinguish their own point of view from that of the narrator or 

characters 
10. Compare and contrast themes/settings/plots by the same author 
11. Determine the meaning of words and phrases as they are used in a 

text, distinguishing literal from nonliteral language 
12. Refer to parts of stories when writing or speaking about a text, using 

terms such as chapter or scene; describe how each successive part 
builds on earlier sections 

13. Read with fluency and comprehension 
14. Participate in discussions about literature 
15. Tell a story, or recount an experience with appropriate facts and 

relevant, descriptive details, speaking clearly at an understandable 
pace 

Grammar and Usage  
 

Reading Informational Text 
 



	

1. Explain function of adjectives 
2. Form/use comparative and superlative adjectives and adverbs 
3. Form and use regular and irregular verbs 
4. Use commas in addresses when writing 
5. Capitalize appropriate words in titles 
6. Appropriately use commas and quotation marks in dialogue 

1. Ask/answer questions supported by evidence/details both written and 
orally, offering elaborations and detail 

2. Determine important ideas/messages 
3. Provide an explanation of how key details support main idea 
4. Describe the relationship between a series of historical events or 

scientific ideas or concepts, using language that pertains to 
cause/effect 

5. Use text features (e.g., maps, captions, table of contents) to locate 
information 

6. Compare one’s point of view to that of the author of the text 
7. Read and comprehend a variety of informational text 
8. Participate in discussions about informational text 
9. Determine meanings of domain-specific words and phrases 

10. Determine the main ideas and supporting details of a text read aloud 
or information presented in diverse media and formats, including 
visually, quantitatively, and orally 

11. Report on a topic or text, with appropriate facts and relevant, 
descriptive details, speaking clearly at an understandable pace 
 

Handwriting 
 
Cursive – On-going 
 
 

 

 



	

 
Quarter III (Continued) 

Writing      
 
Informative/Explanatory Writing 
1. Use a graphic organizer to examine topic 
2. Introduce a topic and group related information together 
3. Include illustration when writing to aid comprehension 
4. Use facts, definitions, and details to help develop writing 
5. Use linking words and phrases (e.g., also, another, and, more) to 

connect ideas within categories of information 
6. Provide closure to a writing piece with a strong concluding 

statement or section 
7. Use words and phrases for effect 
8. Write using development and organization 
9. Develop and strengthen writing as needed by planning, revising, 

and editing 
10. Write routinely over extended time frames 
 
Writing Focus: Research Report 
Publish a realistic fiction piece by using prewriting strategies, 
establishing a situation and introducing a narrator and/or characters, 
organized events, transition words, dialogue, concluding statement, 
revising/editing/publishing techniques.  

Reading      
 
Strategies for Reading 
1. Create recordings of stories or poems that demonstrate fluent 

reading 
2. Mini lessons on determining importance and inferring 
3. Emphasize using meaning (semantics) for comprehension 
4. Emphasize using language structure (syntax) for comprehension 
5. Attention to punctuation to determine pacing and intonation 
6. Continued practice of reading high frequency words for automaticity 
7. Monitor and self-correct to make sure reading makes sense, with 

attention to context clues 
8. Use cross-checking of reading strategies to confirm word recognition 

and meaning 
9. Emphasize reading with purpose and understanding 
 

 
Word Study 
 
1. Prefixes/suffixes (e.g. un-, re-, dis-, -er, -ful, -ly) 
2. Use spelling patterns and generalizations in writing words 
3. Practice decoding multi-syllable words 
4. Use conventional spelling of high frequency words 
5. Use words that signal spatial and temporal relationships 
6. Determine the meaning of a new word formed when a known affix is 

added to a known word 
7. Use print and digital resources to determine or clarify word 

meanings 

Reading Literature: Traditional Literature 
1. Ask/answer questions supported by evidence/details both written and 

orally, offering elaborations and detail 
2. Recount types of traditional literature to determine message, lesson, 

or moral and how it’s conveyed through key details 
3. Refer to parts of traditional literature using terms chapter, stanza, 

scene, and describe how it builds 
4. Distinguish reader’s point of view from that of narrator/ characters 
5. Identify characters and their traits, feelings, and motivations 
6. Describe how characters’ actions contribute to sequence of events 
7. Use the meaning of words and phrases in the text and distinguish 

between literal and non-literal meaning 
8. Identify how text illustrations contribute to words in the text 
9. Use strategy of referring back to the text as the basis for answers 

10. Read and comprehend grade level literature 
11. Read with fluency and comprehension 
12. Participate in discussions about folktales, fables and myths 



	

Grammar and Usage  
 
1. Explain function of adverbs 
2. Use pronoun-antecedent agreement 
3. Form and use regular and irregular verbs 
4. Use coordinating and subordinating conjunctions 

Reading Informational Text 
 
1. Ask/answer questions supported by evidence/details both written and 

orally, offering elaborations and detail 
2. Determine the main idea in informational text 
3. Recount key details and explain how they support the main idea in an 

informational text 
4. Determine the meaning of general academic and domain-specific 

words and phrases in a text relevant to a grade 3 topic or subject 
area 

5. Compare one’s point of view to that of the author of the text 
6. Compare and contrast the most important points and key details 

presented in two texts on the same topic 
7. Read and comprehend a variety of informational text 
8. Participate in discussions about informational text 
9. Determine meanings of new words 

10. Read increasingly complex informational text, at the high end of the 
grades 3-4 text complexity band independently and proficiently 

Handwriting 
 
Cursive - On-going 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

Building Fiction and Non-Fiction Knowledge 
 

Reading Writing Word Work 
Daily 

Read Aloud  

Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  

Partner Reading/Independent Reading 
using leveled library 

Guided Reading: Lower levels seen 
every day 

Sharing 

Week 1 

Anchor Read Aloud: 

Tree of Cranes by Allen Say 

Instructional Focus: 

Describe characters in a story. 

Describe how characters’ actions 
contribute to sequence of events. 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Daily 

Mini Lesson using mentor text 

Teacher Modeling 

Interactive Writing 

Independent Writing 

Author’s Chair 

 

Week 1 

Anchor Read Aloud: Fly Away Home 
by Eve Bunting 
https://www.youtube.com/ 
watch?v=c6I24S72Jps 
 
Examples of student/adult realistic 
fiction writing 
 
Instructional Focus:   

Discuss the elements of realistic 
fiction: characters, setting, problem 
and solution. 

• Introduce elements of realistic fiction. 
o Events in the story are made up but 
could happen in real life.  
o Includes characters, setting, problem 

 
1. Latin suffixes (e.g., -able, -ible, -

ment, and -ation) 
2. Use spelling patterns and 

generalizations in writing words 
3. Use conventional spelling of 

high frequency words 
4. Exposure to spelling patterns 
5. Add suffixes to base words 

(sitting, smiled, cries, 
happiness) 

6. Distinguish shades of meaning 
among related words and 
describe states of mind or 
degrees of certainty 

7. Use print and digital resources 
to determine or clarify word 
meanings 

Grammar and Usage  
1. Explain function of adjectives 
2. Form/use comparative and 

superlative adjectives and 
adverbs 

3. Form and use regular and 
irregular verbs 

4. Use commas in addresses 
when writing 

5. Capitalize appropriate words in 
titles 

6. Appropriately use commas and 
quotation marks in dialogue 



	

Evidence of Learning: 

Particpate in discussions about 
informational text. 

Student response to stories 

Week 2 

Anchor Read Aloud: 

National Geographic Readers: 
Deadliest Animals by Melissa Stewart 
 

Instructional Focus: Ask/answer 
questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Use text features (e.g. maps, captions, 
table of contents) to locate information. 

Read and comprehend a variety of 
informational text. 

Determine important ideas/messages. 

Evidence of Learning: 

Particpate in discussions about 
informational text. 

Report on a topic with appropriate facts 
and relevant and descriptive details. 

(situation), and solution (resolution). 
 • Model how to include SADD within 
writing.  
o Setting 
o Action 
o Dialogue 
o Descriptive language 
• Model how to choose one narrative 
book that students have read to 
continue writing.  
• Model how to continue writing story 
where the original author left off.  
 

Evidence of Learning: 

• Chose story idea for realistic fiction 
and complete plan for story using a 
graphic organizer that shows 
o Beginning – where the story left off  
o OR changing the ending  
o OR writing the story from another 
characters perspective (all are possible 
in PARCC)  

• Effective use of time during writing.  
Week 2 

Anchor Read Aloud: 

Utilize previously read read-a-loud 
mentor texts containing various types 
of leads. 
Examples of student/adult realistic 
fiction writing 
 
Instructional Focus: 



	

Week 3 

Anchor Read Aloud: 

A River Dream by Allen Say 

Instructional Focus: 

Describe how characters’ actions 
contribute to sequence of events. 

Refer to parts of stories and describe 
how they build. 

Compare and contrast 
themes/settings/plots by the same 
author.  

Refer to parts of stories when writing or 
speaking about a text, using terms 
such as chapter or scene; describe 
how each successive part builds on 
earlier sections. 

Evidence of Learning: 

Participate in discussions about 
informational text. 

Identify characters and their actions in 
books read. 

Compare and contrast various Allen 
Say stories.  

Demonstrate how to show the 
response of characters to situations. 

Discuss, model and practice using real 
experiences or ideas from mentor texts 
to generate ideas. 

Model how to start a story 
• Model different leads for a story 
o dialogue 
o question 
o sound effect 
o action 
o snap shot (create a picture with 
words) 
o flashback 
 

Evidence of Learning: 

Plan of story including good lead. 
 
Effective use of time during writing.  
 

Week 3 

Anchor Read Aloud: 

Amelia’s Road by Linda Jacobs Altman 
 
Examples of student/adult realistic 
fiction writing 
 
Instructional Focus: 

Demonstrate how to show the 



	

Week 4 

Anchor Read Aloud: 

If You Lived When There Was Slavery 
in America by Anne Kamma 

Instructional Focus: 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Use text features (e.g. maps, captions, 
table of contents) to locate information. 

Provide an explanation of how key 
details support main idea. 

Describe the relationship between a 
series of historical events using 
language that pertains to cause/effect. 

Evidence of Learning: 

Participate in discussions about 
informational text. 

Report on a topic with appropriate facts 
and relevant and descriptive details. 

Determine main ideas and supporting 
details of a text read aloud or 
information presented in diverse media 
and formats. 

response of characters to situations. 

Discuss, model and practice using real 
experiences or ideas from mentor texts 
to generate ideas. 

Model how to plan the problem 
• Model how to develop the middle of 
the story 
• Model how to add details  
o SADD 
o Similes and metaphors 
o Words and phrases to show order of 
events  
 

Evidence of Learning: 

• Plan of story including problem and 
middle of the story. 
• On going draft of realistic fiction piece 
adding problem/ middle of story 
including SADD. 
• Effective use of time during writing. 
 

Week 4 

Anchor Read Aloud: 

Display previously read read-a-loud 
mentor texts 
Examples of student/adult realistic 
fiction writing 
 
Instructional Focus: 



	

Week 5 

Anchor Read Aloud: 

The Sign Painter by Allen Say 

Instructional Focus: 

Use prior knowledge/experience to 
understand text. 

Explain how illustrations contribute to 
mood. 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail 
(predicting). 

 

Evidence of Learning: 

Participate in discussions about 
literature. 

Predict and answer questions about 
story. 

Compare and contrast various Allen 
Say stories.  

 

 

Use mentor texts to highlight 
techniques of good narrative writing. 

Discuss, model and practice using real 
experiences or ideas from mentor texts 
to generate ideas. 

Model planning the resolution to the 
problem  
• Developing the end/resolution of the 
story including SADD. 
• Drafting the end of the story. 
 
Evidence of Learning: 

• Plan for the resolution to the problem. 
• Continue draft of realistic fiction piece 
adding resolution and including SADD. 
• Effective use of time during writing.  
	

Week 5 

Anchor Read Aloud: 

Display previously read read-a-loud 
mentor texts 
 
Examples of student/adult realistic 
fiction writing 
 
Instructional Focus: 

Discuss, model and practice using 
dialogue to convey actions, thoughts 



	

Week 6 

Anchor Read Aloud: 

Planting the Trees of Kenya: The Story 
of Wangari Maathai by Claire Nivola 
 

Instructional Focus: 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Determine important ideas/messages. 

Describe the relationship between a 
series of historical events using 
language that pertains to cause/effect. 

Compare one’s point of view to that of 
the author of the text. 

Evidence of Learning: 

Participate in discussions about 
informational text. 

Report on a topic with appropriate facts 
and relevant and descriptive details. 

http://www.rif.org/documents/us 

/Planting-the-Trees-of-Kenya-ALL.pdf 

 

and feelings. 

Appropriately use commas and 
quotation markds in dialogue. 

Model revision process. 
o Reviewing and enhancing each 
element of realistic fiction, SADD, 
similes, metaphors, linking words. 
Model editing process. 
o Focus on grammar, usage, 
mechanics, spelling. 
 

Evidence of Learning: 

Evidence of revision. 
Evidence of editing. 
Completed revision and editing 
checklist. 
Effective use of time during writing. 
Week 6 
Anchor Read Aloud: 

Display previously read read-a-loud 
mentor texts 
Examples of student/adult realistic 
fiction writing 
 
Instructional Focus: 

Use mentor texts to highlight 
techniques of good narrative writing. 

Continue editing process.  

Focus on grammar, usage, mechanics 



	

Week 7 

Anchor Read Aloud: 

The Adventures of a Plastic Bottle: A 
Story About Recycling by Alison Inches 
 

Instructional Focus: 

Ask/answer questions supported by 
evidence/details both written and orally 
offering elaborations and detail. 

Determine meanings of domain-
specific words and phrases. 

Use text features (e.g., maps, captions, 
table of contents) to locate information. 

Evidence of Learning: 

Particpate in discussions about 
informational text. 

Report on a topic with appropriate facts 
and relevant and descriptive details. 

https://www.teacherspayteachers.com 

/Product/Book-Study-for-Adventures-
of-a-Plastic-Bottle-A-Story-about-
Recycling-523419 

(capitalization, punctuation) and 
spelling. 

Producing (writing/typing) final piece. 
Model reading final piece to peers. 
Model providing feedback to peers 
(compliment and suggestion). 
 
Evidence of Learning: 

Production of final realistic fiction piece 
(use technology when applicable). 
 
Effective use of time during writing. 
 
 
 

Week 7 

Anchor Read Aloud: 

Wilfrid Gordon McDonald Partridge by 
Mem Fox 

Instructional Focus: 

Discuss the elements of realistic 
fiction:  characters, setting, problem 
and solution. 

Use mentor text to highlight techniques 
of good narrative writing. 

Evidence of Learning: 



	

Writing the story from another 
characters perspective. 

Effective use of time during writing.  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Fables 



	

 
Reading Writing Word Work 

Daily 

Read Aloud  

Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  

Partner Reading/Independent Reading 
using leveled library 

Guided Reading: Lower levels seen 
every day 

Sharing 

Week 1 

Anchor Read Aloud: 

The Hungry Coat: A Tale from Turkey 
by Demi 
 
Instructional Focus: 

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Refer to parts of traditional literature 
using terms chapter, stanza, scene 
and describe how it builds. 

Describe how characters’ actions 

Daily 

Mini Lesson using mentor text 

Teacher Modeling 

Interactive Writing 

Independent Writing 

Author’s Chair 

 

 

Week 1 

Anchor Read Aloud: 

National Geographic Readers: 
Deadliest Animals by Melissa Stewart 
(from reading lesson marking period 3) 

Instructional Focus: 

Discuss the elements of informational 
writing. 
o Need a strong topic for which can 
find enough information to support 
ideas. 
o Informational writing needs an 
introduction, main ideas and 
supporting details, and a conclusion. 
o Informational writing needs support 

1. Prefixes/suffixes (e.g. un-, re-, dis-, -
er, -ful, -ly) 

2. Use spelling patterns and 
generalizations in writing words 

3. Practice decoding multi-syllable words 
4. Use conventional spelling of high 

frequency words 
5. Use words that signal spatial and 

temporal relationships 
6. Determine the meaning of a new word 

formed when a known affix is added to 
a known word 

7. Use print and digital resources to 
determine or clarify word meanings 

 
 
Grammar and Usage  
 

1. Explain function of adverbs 
2. Use pronoun-antecedent agreement 
3. Form and use regular and irregular 

verbs 
4. Use coordinating and subordinating 

conjunctions 



	

contribute to sequence of events. 

Evidence of Learning: 

Particpate in discussions about text. 

Recount message or moral in story. 

Cite text to answer questions. 
 

 

 

 

 

 

 

 

 

 

 

 

 

Week 2 

across texts and video. 
• Brainstorm 3-5 possible topics/thesis 
statements for informational writing. 
• Think about each possible thesis and 
generate a list of potential specific 
focuses. 
 
Evidence of Learning: 

List possible topics for informational 
writing. 

Choose 3-5 possible topics/thesis 
statements for informational writing. 
Choose a strong topic/thesis which will 
be able to find enough information to 
support ideas. 

Develop subtopics (focuses) for each 
topics. 

Identify the elements of informational 
writing: introduction, main ideas and 
supporting details, and a conclusion. 

Explain that informational writing needs 
supports from other texts. 

Effective use of time during writing. 

Week 2 

Anchor Read Aloud: 

National Geographic Readers: 
Volcanoes! by Anne Schreiber 



	

Anchor Read Aloud: 

The Lost Lake by Allen Say 

Instructional Focus: 

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Identify how text illustrations contribute 
to the words in the text. 

Describe how characters’ actions 
contribute to sequence of events. 

Distinguish reader’s point of view from 
that of narrator/characters. 

Evidence of Learning: 

Particpate in discussions about text. 

Cite text to answer questions. 
 
Use illustrations to learn more about a 
story’s setting and characters. 
 
Recount message or moral in story 
(spending time in nature or ‘unplugged’ 
can reconnect people, hard to find 
‘alone space’ with so many people on 
the earth). 

 

Instructional Focus: 

Use a graphic organizer to examine 
topic. Use facts, definitions and details 
to help develop writing. 
 

Evidence of Learning: 

Choose three thesis statements they 
could write about. 
Research facts and details for each 
thesis (one per day). 
Select a thesis statement that they will 
be able to talk the most about in their 
writing. 
Choose the strong thesis statement to 
develop into an informational piece. 
Generate a question that will be 
answered with writing. 
Effective use of time during writing.  

Week 3 

Anchor Read Aloud: 

National Geographic Readers: 
Mummies by Elizabeth Carney 
 

Instructional Focus: 

Use a graphic organizer to examine 
topic. 
Introduce a topic and group related 
information together. 



	

Week 3 

Anchor Read Aloud:  

The Jack Tales by Richard Chase 

Instructional Focus: 

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Describe how characters’ actions 
contribute to sequence of events. 

Identify characters and their traits, 
feelings and motivations. 

Evidence of Learning: 

Particpate in discussions about text. 

Develop questions to ask and answer 
about text. 
 
Determine how a character’s action 
affects the events in the story. 
 
Cite text to answer questions. 
 
 
 

 

Include illustration when writing to aid 
comprehension. 
Use facts, definitions and details to 
help develop writing. 
 
Evidence of Learning: 

Identify a minimum of two sub-topics 
identified in notebooks (subtopics will 
become a five-paragraph essay). 
Determine what they want the reader 
to learn about each sub-topic. 
Choose a least three resources to use 
in their research (one book, one 
internet source, and a movie/video 
clip). 
Use resources to begin researching 
their thesis statement. 
Use organizer, such as boxes and 
bullets to organize research notes. 
Developing boxes and bullets for their 
introduction paragraph. 
Add additional boxes and bullets for 
body paragraphs. 
Effective use of time during writing.  

Week 4 

Anchor Read Aloud: 

Teacher choice based upon student 
terest 
Instructional Focus: 

Use a graphic organizer to examine 
topic. 
Introduce a topic and group related 



	

Week 4 

Anchor Read Aloud: 

The Little Red Ant and the Great Big 
Crumb by Shirley Climo 
 

Instructional Focus: 

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Describe how characters’ actions 
contribute to sequence of events. 

Distinguish reader’s point of view from 
that of narrator/characters. 

 

Evidence of Learning: 

Particpate in discussions about text. 

Cite text to answer questions. 
 
Use illustrations to learn more about a 
story’s setting and characters. 
 
Recount message or moral in story. 
(You can do it if you think you can.) 

Week 5 

information together. 
Use linking words and phrases (e.g. 
also, another, and, more) to connect 
ideas within categories of information. 
Provide closure to a writing piece with 
a strong concluding statement or 
section. 
Use words and phrases for effect. 
Write using development and 
organization. 
 

Evidence of Learning: 

Use boxes and bullets to draft a strong 
introduction paragraph. 
Draft three body paragraphs for 
subtopic one using descriptive words 
and key vocabulary. 
Develop a closing paragraph for 
subtopic one and include a transition to 
subtopic two. 
Revise by using a varied sentence 
structure. 
Revise by using descriptive words and 
key vocabulary. 
Edit by using correct capitalization and 
punctuation. 
Effective use of time during writing. 

Week 5 

Anchor Read Aloud: 

Teacher choice based upon student 
interest 
 



	

Anchor Read Aloud: 

Chinese Fables: The Dragon Slayer 
and Other Timeless Tales of Wisdom 
by Shiho Nunes 
 

Instructional Focus: 

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Refer to parts of traditional literature 
using terms chapter, stanza, scene 
and describe how it builds. 

Describe how characters’ actions 
contribute to sequence of events. 

Evidence of Learning: 

Particpate in discussions about text. 

Cite text to answer questions. 
 
Recount message or moral in story. 

Week 6 

Anchor Read Aloud: 

Once a Mouse by Marcia Brown 

Instructional Focus: 

Instructional Focus: 

Use linking words and phrases (e.g. 
also, another, and, more) to connect 
ideas within categories of information. 
Provide closure to a writing piece with 
a strong concluding statement or 
section. 
Use words and phrases for effect. 
Write using development and 
organization. 
Develop and strengthen writing as 
needed by planning, revising and 
editing. 
 
Evidence of Learning: 

Finalize concluding paragraph (with 
transition) to sub-topic two. 
Draft a strong introduction paragraph 
for sub-topic two. 
Draft three body paragraphs for 
subtopic two. 
Revise by using a varied sentence 
structure. 
Revise by using descriptive words and 
key vocabulary. 
Edit by using correct capitalization and 
punctuation. 
Effective use of time during writing.  

 
Week 6 

Anchor Read Aloud: 

Resources used in Informational 



	

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Describe how characters’ actions 
contribute to sequence of events. 

Identify characters and their traits, 
feelings and motivations. 

Distinguish reader’s point of view from 
that of narrator/characters. 

Evidence of Learning: 

Particpate in discussions about text. 

Develop questions to ask and answer 
about text. 
 
Determine how a character’s action 
affects the events in the story. 
 
Cite text to answer questions. 
 

Recount message or moral in 
story(gratitude). 

 

Week 7 

Anchor Read Aloud: 

reading, social studies, and or science 
texts can also be used as a model to 
show how placement of features. 
 

Instructional Focus: 

Use linking words and phrases (e.g. 
also, another, and, more) to connect 
ideas within categories of information. 
Provide closure to a writing piece with 
a strong concluding statement or 
section. 
Use words and phrases for effect. 
Write using development and 
organization. 
Develop and strengthen writing as 
needed by planning, revising and 
editing. 
 

Evidence of Learning: 

Draft a closing paragraph for sub-topic 
two which wraps up the entire 
information piece. 
Brainstorm a list of non-fiction text 
features (i.e. photographs, pictures, 
diagrams, table, italicized and bold 
print, etc.). 
Discuss and decide how non-fiction 
text features can be used to enhance 
certain parts of the writing piece. 
Decide where text features will be 
placed in the final piece. 
Use Post-its to show placement of text 



	

Fables by Arnold Lobel 

Instructional Focus: 

Recount types of traditional literature to 
determine message, lesson, or moral 
and how it’s conveyed through key 
details. 

Refer to parts of traditional literature 
using terms chapter, stanza, scene 
and describe how it builds. 

Describe how characters’ actions 
contribute to sequence of events. 

Evidence of Learning: 

Particpate in discussions about text. 

Cite text to answer questions. 
 
Recount message or moral in story. 

 

 

features in drafts (no more than 3 per 
sub-topic). 
Effective use of time during writing.  

Week 7 

Anchor Read Aloud: 

Teacher choice based upon student 
interest 
Instructional Focus: 

Develop and strengthen writing as 
needed by planning, revising and 
editing. 
 
Evidence of Learning: 

Final copy of informational writing. 
Use editing symbols to edit final drafts. 
Engage in peer editing and using a 
checklist before publication of writing 
piece. 
Type and insert text features into final 
copy. 
Publish the final informational piece. 
Effective use of time during writing.  

 
 

 
 
 
 
 
 
 
 



	

 
 
 
 
 
 
 
 


